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CAPSTONE PROJECT: ENGLISH LANGUAGE ARTS CURRICULUM UNIT
Introduction
Overview
Through extensive research I tried to answer my capstone research question, what
is necessary to empower and engage students in high school ELA classrooms to allow
them to express themselves? I arrived at a curriculum unit that incorporates culturally
responsive teaching, project based learning, and Understanding by Design frameworks in
order to empower, engage, and encourage students to become independent learners who
have the space and confidence to share their voices in a traditional classroom. Ultimately,
this translated into an eight-week identity project curriculum that gives students power in
deciding what aspects or factors of their identity they research and share with the teacher,
the class, and possibly a larger audience. Students will first be introduced to the topic of
identity through an independent reading book, literature circle discussions, writing
reflection and then students will independently research and work towards answering the
guiding questions of the unit:  Who are you? What factors influence how you see
yourself? What is your community identity? How does our community shape who we
are? How do you share your identity with others?
Students will create a project that will be turned in at the end of the sixth week.
Students will also create a presentation of their projects in order to share key takeaways
with their audience. There is a distinction between the project and presentation because of
safety and comfortability considerations. After all, identity is a very vulnerable and
personal journey, especially for adolescents. I have also not restricted students in the form
that their project or presentation may take on and this is reflected in the lesson plans and
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breadth of MN standards that could be applicable to the unit. I made this decision
consciously after considering the principles of project based learning, culturally
responsive teaching, and multiple intelligences. After all this project is supposed to allow
students to be engaged and for their strengths to shine through. Giving them the space,
visibility, and trust that their voice matters and that they can create and accomplish great
things. Of course, this does not mean that it is discouraged to create supplemental support
and resources for students that need them. Again, students are all different and will
require different levels of assistance.
This eight-week curriculum unit is designed for high school ELA classrooms in
the state of Minnesota. I wrote my lesson plans using a block schedule format of a 77
minute class, with a weekly schedule of ABAB days. Therefore, some weeks have two
lessons and others alternate with three lesson plans. I also used standards for 11th graders
in my lesson plans. However, with a bit more work and revision this eight week unit can
be implemented in other ELA classrooms across the United States and in various grade
levels. The curriculum uses communication and language art MN state standards and
benchmarks. Due to time constraints and the push for standard based grading the only
rubric included in this curriculum is the standards based four point scale rubric. Meaning
each category that is graded has an accompanying standard measuring students’
understanding and is awarded points according to if students are showing an
understanding that is beginning, developing, proficient, or mastery of the content. It is
recommended that the rubric be revised for students to view as it uses language aimed at
educators. It is also recommended that the rubric is adjusted for non-standards based
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grading and revised to suit the learning outcomes of the new classrooms it will be used
in.
Items Included
I created calendars, google form exit tickets, weekly folders, Google Slides, and
lesson plans with live links. Unfortunately, this format is not as user friendly for the
Capstone Project and the number of items I can include on this document are limited.
However, I will do my best to arrange them in an organized fashion. I will begin with the
important unit information such as guiding questions, students enduring understandings,
the MN communication and language arts standards used, and student objectives, also
known as SWBAT (students will be able to), and then I will transition into the
assessments for the unit. For the assessments portion, I will include the Summative
assessment rubric, formative assessments, diagnostic assessment questions, and
assignment sheet. There is a student friendly version of the assignments sheet that I will
also include. After the assessments I will include a summary of the literature circle
discussion questions and journal writing prompts. Followed by the lesson plans for the
twenty days of the unit. The accompanying worksheets will be listed with their
corresponding lesson plans, for ease of access. Please use the table to help navigate the
document more easily.
Identity Project Curriculum Materials
Unit Plan Item Starts on page... Ends on page...
Guiding Questions 6 6
Enduring Understandings 7 7
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MN Standards: 8 11
● MN Writing Standards &
Benchmarks
8 10
● MN Reading Standards &
Benchmarks
11 11
Student Objectives (SWBATs) 12 13
SWBAT Paired with the Corresponding
MN Standards
14 19
Summative Assessment Information &
Rubric
20 29
● Summative Assessment Rubric 24 29
Formative Assessments List








Assignments Sheet (for students) 37 40
Literature Circle Discussion Questions
and Journal Writing Prompts
41 43





*Another PDF will have a copy of all the Google Slides made to accompany lesson plans.
Please refer to these documents together for a more complete understanding of the
eight-week unit.*
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Guiding Questions for the Unit
★ Who are you?
★ What factors influence how you see yourself?
○ What role do race, gender, sexuality, religion, language, environment,
society, class, friends and family play?
★ What is your community identity?
○ What does it mean to belong to a community?
★ How does our community shape who we are?
○ How does our community affect who we become?
★ How do you share your identity with others?
○ What factors influence how someone sees you? (Their perspective.)
★ What kind of project would you like to design in order to share your identity with
an audience?
○ How does the composition and structure of a message affect how it is
received by the audience?
○ What audience would you like to reach and what kind of voice might
speak to that audience?
★ What is culture?
○ How does culture influence a person’s identity?
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Enduring Understandings
❖ Students should begin an exploration and introspection of themselves, trying to
uncover what community they have membership in, that they draw strength from,
and to know that it is okay to belong to cultural communities not belonging to the
dominant group in society. It is the hope that students will recognize that
differences should be celebrated as much as similarities.
❖ Students must also recognize that identity is influenced by a number of factors.
Therefore it is important to be able to identify the relationship between
themselves, society, family, and community as they make sense of their gender,
sexual orientation, religion, values, and other things.
❖ Lastly, students must know how to communicate parts of their identity to different
audiences in order to have social capital. Therefore, through this project not only
will they build a classroom community and identity but they will also gain
confidence in being their authentic selves.
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MN Standards & Benchmarks to Focus on
I divided it into the writing and reading benchmarks. The reading benchmarks are
only a secondary focus, a gateway to allow students to become conscious of their
community, shared values, and the influence of their culture on their individual identity.
Primarily, the writing benchmarks are the focus as students will be creating a product or
project as is the goal of project-based learning. The product is very important, as is the
process of reflection that students will be undergoing throughout the unit. All MN
standards logically connect with the activities and plans I have for this unit.
MN Writing Standards and Benchmarks
❖ W7 Engage in inquiry-based learning and research processes to create texts and
presentations for a variety of purposes and audiences.
➢ 11.2.7.1 Formulate self-generated questions narrowing or broadening the
inquiry to demonstrate understanding of the subject under investigation.
➢ 11.2.7.2 Plan and conduct independent research from a wide variety of
sources including academic journals and peer-reviewed sources,
demonstrating understanding of subject of investigation, and share
findings in writing.
● W2 Write routinely for various purposes and disciplines, representing one’s own
personal perspective, identity, and voice.
○ 11.2.2.1 Write routinely for a range of tasks (e.g., personal interest,
enjoyment, academic tasks), purposes, and audiences, choosing topics and
9
format, including visual elements (e.g., illustrations, charts, tables, and
audiovisual elements) when applicable.
○ 11.2.2.2 Write to reflect how personal perspective, identity, and voice have
developed and changed over time, in relation to the global community.
○ 11.2.3.1 Generate and carry out a publishing plan to share written work
with a wider audience; plan, draft, revise, and edit work considering the
publishing plan.
○ 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when
writing, considering audience, and use reference resources as needed.
❖ W6 Write narratives, poetry, and other creative texts with details and effective
techniques to express ideas.
➢ 11.2.6.1 Write to create, engaging and orienting the reader, establishing
context and narrative point of view, and applying basic and advanced
literary techniques in various literacy forms, including, by not limited to
personal or autobiographical essays, building on skills learned in previous
years.
***This benchmark is for students who choose to write a creative writing piece for how
they share their findings. ***
❖ W5 Write informative or explanatory texts to examine and convey complex ideas
and information clearly and accurately through use of informational and literary
text, considering audience.
➢ 11.2.5.1 Write to inform or explain, comparing, integrating, and evaluating
factual information to convey complex ideas accurately, choosing the best
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text structure to inform or explain on chosen topic for particular audience,
building on skills from previous years. a. Use precise language, sentence
structure, domain-specific vocabulary, and techniques such as metaphor,
simile, and analogy to manage the complexity of the topic.
***This standard and benchmark is applicable to students who take a more historical lens
to share their identity with the class. ***
11th-12th Grade MN Standards Listening, Speaking, Viewing, and Exchanging Ideas
Benchmarks
LSVEI 3 Media Literacy in Exchanging Ideas: Thoughtfully and safely access, analyze,
and create written, oral, and digital content, applicable to task, purpose, audience, and
discipline.
● 11.3.3.1 Select and deliver most applicable style of presentation to communicate
knowledge and ideas appropriate to task, purpose, audience, and discipline,
ensuring that audience can follow the line of reasoning in presentation of
knowledge of ideas, following ethical and safe communication practices.
***This is applicable to all students.***
● 11.3.3.2 Create and present a piece of digital work or digital communication,
which may include ethical remixing or transformation of work, for a specific,
current, relevant purpose; publish work, considering audience, demonstrating
understanding of digital footprint.*
***This is applicable to students who choose a digital presentation for how they share
their identity project.***
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11th-12th Grade MN Standards Reading Benchmarks
● R2 Read and comprehend independently, A) both self-selected and
teacher-directed texts, B) complex literary and informational texts, and C) from
multiple sources representing perspectives identities like and unlike their own
from dominant, non-dominant, and marginalized social groups.
○ 11.1.2.1 Read independently and synthesize understanding from multiple
texts in order to make meaning or deepen understanding of a topic, and
annotate learning.
○ 11.1.2.2 Select, read, and comprehend texts that address academic tasks,
proficiently at grade 11-12 text complexity.
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
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Student Objectives (Students will be able to…):
1. SWBAT select a text and develop a reading schedule for themselves.
2. SWBAT identify similarities and differences between themselves and the
characters in the book.
3. SWBAT define culture, community, and their own identities.
4. SWBAT examine the relationship between themselves and their
community (neighborhood community, school community, gender
community, sexual orientation community, cultural community, or racial
community)
5. SWBAT conduct independent research on their community identity.
6. SWBAT discern for themselves which style of presentation is most
suitable for them as learners.
7. SWBAT create a project to share their identity with an audience.
7.1. SWBAT write an expository essay informing their audience of how
their identity was formed or
7.2. SWBAT compose a creative spoken word piece to perform to an
audience on how their identity was formed
7.3. …(students can create a project of their choosing)...
8. SWBAT analyze how their individual identity is different or influenced by
their cultural/community identity.
9. SWBAT communicate with one another in a group discussion about what
they are learning about their culture. As well as, the differences between
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them and the characters in the novel who are a part of their culture.
Students should provide specific examples from the text to support their
findings. (3-6 examples)
10. SWBAT reflect in writing on their emotional responses and personal
connections to their novels and also their community.
14
SWBATs & Corresponding Standards:
1. SWBAT select a text and develop a reading schedule for themselves.
○ 11.1.2.2 Select, read, and comprehend texts that address academic tasks,
proficiently at grade 11-12 text complexity.
2. SWBAT identify similarities and differences between themselves and
the characters in the book.
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
○ 11.2.7.1 Formulate self-generated questions narrowing or broadening the
inquiry to demonstrate understanding of the subject under investigation.
○ 11.1.2.1 Read independently and synthesize understanding from multiple
texts in order to make meaning or deepen understanding of a topic, and
annotate learning.
3. SWBAT define culture, community, and their own identities.
○ 11.2.7.1 Formulate self-generated questions narrowing or broadening the
inquiry to demonstrate understanding of the subject under investigation.
○ 11.1.2.1 Read independently and synthesize understanding from multiple
texts in order to make meaning or deepen understanding of a topic, and
annotate learning.
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○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
4. SWBAT examine the relationship between themselves and their
community (neighborhood community, school community, gender
community, sexual orientation community, cultural community, or racial
community)
○ 11.2.2.2 Write to reflect how personal perspective, identity, and voice have
developed and changed over time, in relation to the global community.
○ 11.2.7.1 Formulate self-generated questions narrowing or broadening the
inquiry to demonstrate understanding of the subject under investigation.
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
5. SWBAT conduct independent research on their community identity.
○ 11.2.7.2 Plan and conduct independent research from a wide
variety of sources including academic journals and peer-reviewed
sources, demonstrating understanding of subject of investigation,
and share findings in writing.
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○ 11.2.7.1 Formulate self-generated questions narrowing or
broadening the inquiry to demonstrate understanding of the subject
under investigation.
○ 11.2.3.1 Generate and carry out a publishing plan to share written
work with a wider audience; plan, draft, revise, and edit work
considering the publishing plan
○ 11.1.2.1 Read independently and synthesize understanding from
multiple texts in order to make meaning or deepen understanding
of a topic, and annotate learning.
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to
examine concepts or issues from multiple viewpoints or
perspectives like and unlike their own from dominant,
nondominant, and marginalized social groups.
6. SWBAT discern for themselves which style of presentation is most
suitable for them as learners.
○ 11.2.3.1 Generate and carry out a publishing plan to share written
work with a wider audience; plan, draft, revise, and edit work
considering the publishing plan
○ 11.3.3.1 Select and deliver most applicable style of presentation to
communicate knowledge and ideas appropriate to task, purpose,
audience, and discipline, ensuring that audience can follow the line
of reasoning in presentation of knowledge of ideas, following
ethical and safe communication practices.
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○ 11.3.3.2 Create and present a piece of digital work or digital
communication, which may include ethical remixing or
transformation of work, for a specific, current, relevant purpose;
publish work, considering audience, demonstrating understanding
of digital footprint.*
7. SWBAT create a project to share their identity with an audience.
7.1. SWBAT write an expository essay informing their audience of how
their identity was formed OR
7.2. SWBAT compose a creative spoken word piece to perform to an
audience on how their identity was formed      OR
7.3. …(students can create a project of their choosing)...
○ 11.2.7.1 Formulate self-generated questions narrowing or broadening the
inquiry to demonstrate understanding of the subject under investigation.
○ 11.2.7.2 Plan and conduct independent research from a wide variety of
sources including academic journals and peer-reviewed sources,
demonstrating understanding of subject of investigation, and share
findings in writing.
○ 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when
writing, considering audience, and use reference resources as needed.
○ 11.3.3.2 Create and present a piece of digital work or digital
communication, which may include ethical remixing or transformation of
work, for a specific, current, relevant purpose; publish work, considering
audience, demonstrating understanding of digital footprint.*
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8. SWBAT analyze how their individual identity is different or
influenced by their cultural/community identity.
○ 11.2.2.1 Write routinely for a range of tasks (e.g., personal interest,
enjoyment, academic tasks), purposes, and audiences, choosing topics and
format, including visual elements (e.g., illustrations, charts, tables, and
audiovisual elements) when applicable.
○ 11.2.2.2 Write to reflect how personal perspective, identity, and voice have
developed and changed over time, in relation to the global community.
○ 11.1.2.1 Read independently and synthesize understanding from multiple
texts in order to make meaning or deepen understanding of a topic, and
annotate learning.
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
○ 11.1.2.1 Read independently and synthesize understanding from multiple
texts in order to make meaning or deepen understanding of a topic, and
annotate learning.
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
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9. SWBAT communicate with one another in small group discussions
about what they are learning about their culture. As well as, the
differences between them and the characters in the novel who are a
part of their culture. Students should provide specific examples from the
text to support their findings. (3-6 examples.)
○ 11.1.2.3 Read widely, locating, selecting, and reading texts to examine
concepts or issues from multiple viewpoints or perspectives like and
unlike their own from dominant, nondominant, and marginalized social
groups.
○ 11.1.2.1 Read independently and synthesize understanding from multiple
texts in order to make meaning or deepen understanding of a topic, and
annotate learning.
10. SWBAT reflect in writing on their emotional responses and personal
connections to their novels and also their community.
○ 11.2.2.1 Write routinely for a range of tasks (e.g., personal interest,
enjoyment, academic tasks), purposes, and audiences, choosing topics and
format, including visual elements (e.g., illustrations, charts, tables, and
audiovisual elements) when applicable.
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Summative Assessment
As this unit was designed for an upper-level English Language Arts high school
classroom, I did not require students to select from a pre-approved presentation format or
medium. Instead, since students are using inquiry to investigate identity, culture, and
community, I thought it would be best to give students the academic freedom to design
their own projects and final products that they’ll share with an audience. Of course, this
was the decision I made for my own classroom. If you are adapting this for younger
students or you believe students will benefit from more structure and would like them to
select from pre-approved formats then by all means go ahead. I plan to have a list of
possible final product formats the project could take on for the students who feel
paralyzed by too much choice and would prefer a concrete starting point.
Regardless of pre-approved project formats, the key elements to assess if student
learning has been achieved is through the students answering these guiding question(s):
1. Who are you?
2. What is culture?
3. What is your community identity?
4. How do you share your identity with others?
If students answer all of these questions with their final identity project then they have
successfully completed the unit.
All students must fulfill the MN Standards of Listening, Speaking, Viewing, and
Exchanging Ideas. The first benchmark is applicable to all students. The second
benchmark is applicable to students creating a digital project.
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LSVEI 3 Media Literacy in Exchanging Ideas: Thoughtfully and safely access,
analyze, and create written, oral, and digital content, applicable to task, purpose,
audience, and discipline.
❖ 11.3.3.1 Select and deliver most applicable style of presentation to communicate
knowledge and ideas appropriate to task, purpose, audience, and discipline,
ensuring that audience can follow the line of reasoning in presentation of
knowledge of ideas, following ethical and safe communication practices.
❖ 11.3.3.2 Create and present a piece of digital work or digital communication,
which may include ethical remixing or transformation of work, for a specific,
current, relevant purpose; publish work, considering audience, demonstrating
understanding of digital footprint.*
Depending on the genre of the students’ final product there is a different
corresponding MN Writing Standard. For example, students writing a more free-form
creative piece will be assessed using MN writing standard 11.2.6.1. Students who are
more comfortable with traditional projects like academic papers or reports will be
assessed using MN writing standard 11.2.5.1.  I have included the breakdown between
the genres and the corresponding MN Standards.
Creative Writing Projects:
W6 Write narratives, poetry, and other creative texts with details and effective techniques
to express ideas.
➢ 11.2.6.1 Write to create, engaging and orienting the reader, establishing
context and narrative point of view, and applying basic and advanced
literary techniques in various literacy forms, including, by not limited to
personal or autobiographical
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essays, building on skills learned in previous years.
Informative Projects Based Largely on Historical Facts:
❖ W5 Write informative or explanatory texts to examine and convey complex ideas
and information clearly and accurately through use of informational and literary
text, considering audience.
➢ 11.2.5.1 Write to inform or explain, comparing, integrating, and evaluating
factual information to convey complex ideas accurately, choosing the best
text structure to inform or explain on chosen topic for particular audience,
building on skills from previous years. a. Use precise language, sentence
structure, domain-specific vocabulary, and techniques such as metaphor,
simile, and analogy to manage the complexity of the topic.
All students using writing as a part of their projects must fulfill these MN Writing
Standards in addition to their genre-specific standards as a part of creating their project.
W2 Write routinely for various purposes and disciplines, representing one’s own
personal perspective, identity, and voice.
➢ 11.2.2.2 Write to reflect how personal perspective, identity, and voice have
developed and changed over time, in relation to the global community.
➢ 11.2.3.1 Generate and carry out a publishing plan to share written work
with a wider audience; plan, draft, revise, and edit work considering the
publishing plan.
➢ 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when
writing, considering audience, and use reference resources as needed.
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Additional Requirements:
● Students must reference at least three additional sources besides their independent
reading book. These sources could be peer-reviewed journal articles, news
articles, encyclopedia entries, family member testimonies, interviews, podcasts,
etc. Since students are given days for research it is important that they incorporate
some of the sources they found into their projects. Students doing a creative
writing project might include outside sources by using quotes as pieces of
dialogue. Students doing a digital presentation might include quotes or summarize
sources and include citations throughout the presentation and have a work cited
page.
● Imagery- whether this is imagery created from words or the inclusion of actual
images. I would like students’ creative writing pieces to create an image of who
they are and this journey of self-discovery of how they’ve arrived at knowing
their identity and how they use self-expression. If students create a digital
presentation I would like students to have plenty of images to help the audience
view the important aspects of their identity. This could be photos of family




Student has fully demonstrated content proficiency and skill application of the outcomes
for the particular target at this point in the school year.
I’ve got it! I can teach this to another person
3.5-Proficient
Student has demonstrated content proficiency and skill application, although there may
be a few minor errors.
I’ve got it, but I’m not confident I could teach it.
3- Approaching




Student has demonstrated major gaps in understanding core content.
I still have questions.
1-Beginning
Student has demonstrated weak or no understanding of core content.
I am completely confused.
0-No Evidence




[For Teacher’s Eyes Only. Not to be shared with students. This rubric breaks down
each of the standards using the above definition of standard-based grading on a four-point
scale. The standard and the specific benchmark being assessed is listed along with the


















































































































































































































































































































































































































































































































































































































































































































































































































































































































❖ Reading an Independent Reading Book of their choosing and creating a
reading schedule
➢ Student Objectives achieved: #1
➢ Reading Benchmark:  11.1.2.2,
➢ Writing Benchmark: 11.2.7.2
❖ Discussions (8)
➢ Students in table groups/ pods/ small groups of 4, will discuss their novel’s
characters and the similarities they share with the character.
➢ Eventually, these discussions will focus on sharing information about
students’ identity groups. By having open dialogues stereotypes and
prejudice can be addressed and corrected.
➢ Student Objectives achieved: #7, 2, 6, 4, 3
➢ Reading Benchmark: 11.1.2.1
➢ Writing Benchmark: 11.2.2.1, 11.2.2.2, 11.2.3.1, 11.2.7.1
➢ Listening, Viewing, Speaking Exchanging Ideas Benchmark: 11.3.3.1,
11.3.3.2
❖ Lab Day & Conferences
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➢ Students will be given time (and a device) to research historical
movements related to their identity. Whether that is a movement related to
race, gender identity, their community’s structural development, anything
factual.
➢ Students must meet individually with the teacher at least three times
throughout the unit. The initial planning meeting, progress meeting, and
the final meeting.
➢ Student Objectives achieved: #5, 6, 4
➢ Reading Benchmarks: 11.1.2.1, 11.1.2.2, 11.1.2.3
➢ Writing Benchmarks: 11.2.7.1, 11.2.7.2, 11.2.3.1
❖ Journal Prompts (10)
➢ Students will complete daily writing as a part of their warm-ups for class.
Of these warm-ups, students will star six of them for the teacher to read.
The teacher awards points for completion and for students having
thoughtfully responded to the prompt.
➢ Journal Prompts should have students reflect on their connection to groups
of people, also known as a community. Students should also begin to
analyze the influence these communities have on their sense of self and
values.
➢ Student Objectives achieved: #6, 8 , 4, 3
➢ Writing Benchmarks: W2 (1.1.2.2.2, 1.1.2.2.1, 11.2.3.2)
➢ Listening, Viewing, Speaking Exchanging Ideas Benchmark:
❖ Peer Workshops (4)
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➢ Once students select their final project for the unit they will be placed in
workgroups where they will be able to workshop their projects. Students
will also be given time in class to research and draft their projects. (This
should occur ½ of the way through the Unit.)
➢ Student Objectives achieved: #6, 8, 7, 3
➢ Reading Benchmark: 11.1.2.3
➢ Writing Benchmark: 1.1.2.3.1, 11.2.3.2




Directions for Teachers: This formative assessment is to be completed on day 1 of the
unit. Students will be given five-minutes to answer each question, for a total of 25
minutes. This assessment implementation is found in the Week 1, Day 1 Lesson Plan.
I’ve included the five questions here in case other educators would like to adjust their
wording or swap them out. If the teacher does not want to have students write their
responses in their notebook then they can turn this into a worksheet or digital assessment.
However, it was originally designed so that students would not know what the next
question would be. Therefore, allowing students to use their full five-minutes to answer
each question and to focus only on one question.
Questions:
1. Who are you?
2. What factors influence how you see yourself?
3. What is your community identity?
4. How does our community shape who we are?
5. How do you share your identity with others?
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Formative Assessments
Combined, formative assessments are worth 60 points of the student’s overall grade, or ⅓
of the assessment section of their grade. ⅓ is for the project and the remaining ⅓ section
of the gradebook is for the project presentation.
❖ Reading an Independent Reading Book of their choosing; Students create a
reading schedule & plan
➢ Students will design a plan of action, writing i
➢ Due Date: Week 3, day 1 _____  __, 20XX
❖ Literature Circle Discussions (8)
➢ Students in table groups/ pods/ small groups of 4, will discuss their novel’s
characters and the similarities they share with the character.
➢ Eventually, these discussions will focus on sharing information about
students’ identity groups. By having open dialogues stereotypes and
prejudice can be addressed and corrected.
➢ Literature Circle Days:
❖ Lab Days & 3 Conferences
➢ Students will be given time (and a device) to research historical
movements related to their identity. Whether that is a movement related to
race, gender identity, their community’s structural development, anything
factual.
➢ Students must meet individually with the teacher at least three times




❖ Journal Prompts (6)
➢ Students will star 6 of their Journal entries for the teacher to read. The
teacher awards points for completion and for students having thoughtfully
responded to the prompt.
➢ Journal Prompts should have students reflect on their connection to groups
of people, also known as a community. Students should also begin to
analyze the influence these communities have on their sense of self and
values.
➢ Due Date:
❖ Peer Workshops (4)
➢ Once students select their final project for the unit they will be placed in
workgroups where they will be able to workshop their projects. Students
will also be given time in class to research and draft their projects. (This
should occur ½ of the way through the Unit.)
➢ Peer Workshop Days: (Write the dates)
❖ Final Reflection
➢ Students will write a final reflection on the process of this project based
learning unit and their key takeaways.
➢ Students will receive full credit for answering these three questions
thoughtfully and completely:
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■ What is something new or surprising that you learned by doing this
project?
■ How do you feel after sharing your identity project with the class
and seeing other people’s projects?
■ Overall was your experience researching, formulating, creating,
and sharing positive or negative? Why? What made it negative or
positive?
➢ Due Date: The day you give your presentation.
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Assignments and Due Dates
Key to Reading the Assignment Sheet:
-Items that say “Days” are awarded points for participation on those assignments and
therefore cannot be made up if absent on that day. *A student may still earn points if they
join the class virtually and work while absent from class physically.
-Assignments that have a “Due Date” will be awarded points according to a rubric.
❖ Reading an Independent Reading Book of their choosing; Students create a
reading schedule & research plan
➢ Students will design a plan of action, writing i
➢ Due Date:
❖ Identity Chart
➢ Students must fill out an identity chart as part of the process to discover
their positionality in society and what aspects of their identity they would
like to explore as a part of their project.
➢ Due Date:
❖ Literature Circle Discussions (7)
➢ Students in table groups/ pods/ small groups of 4, will discuss their novel’s
characters and the similarities they share with the character.
➢ Eventually, these discussions will focus on sharing information about
students’ identity groups. By having open dialogues stereotypes and
prejudice can be addressed and corrected.
➢ Literature Circle Days:
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❖ Peer Workshops (4)
➢ Once students select the form of their final project they will be placed in
workgroups where they will be able to workshop their projects. Students
will also be given time in class to research and draft their projects. (This
should occur ½ of the way through the Unit.)
➢ Peer Workshop Days: (Write the dates)
❖ Lab Days & 3 Conferences
➢ Students will be given time (and a device) to research historical
movements related to their identity. Whether that is a movement related to
race, gender identity, their community’s structural development, anything
factual.
➢ Students must meet individually with the teacher at least three times
throughout the unit.The initial planning meeting, progress meeting, and
the final meeting.
➢ Conference Days:
❖ Journal Prompts (6)
➢ Students will star 6 of their Journal entries for the teacher to read. The
teacher awards points for completion and for students having thoughtfully
responded to the prompt.
➢ Journal Prompts should have students reflect on their connection to groups
of people, also known as a community. Students should also begin to





➢ Students will write a final reflection on the process of this project based
learning unit and their key takeaways.
➢ Students will receive full credit for answering these three questions
thoughtfully and completely:
■ What is something new or surprising that you learned by doing this
project?
■ How do you feel after sharing your identity project with the class
and seeing other people’s projects?
■ Overall was your experience researching, formulating, creating,
and sharing positive or negative? Why? What made it negative or
positive?
➢ Due Date: The day you give your presentation.
❖ Project
➢ Students will work on their projects beginning week 3 to the end of week
6. Students will turn in their project Sunday XX, 20XX if it is digital
otherwise Monday XX, 20XX if it is a physical project.
➢ This is our summative assessment and worth ⅓ of your overall grade.
➢ Due Date: Sunday XX, 20XX by Midnight.
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❖ Presentation
➢ Students will work on their presentations beginning week 5 to the end of
week 6. Students will turn in their presentation Sunday XX, 20XX if it is
digital otherwise Monday XX, 20XX if it is a physical project.
➢ This is the second piece of our summative assessment and worth ⅓ of your
overall grade.
➢ The presentation must be submitted on Sunday- if it is not a digital
presentation then students will type “done” in the digital classroom so that
the teacher knows it is ready for our presentation days.
➢ The presentation itself will be graded on the day students give their
presentation to the class.
➢ Due Date: Sunday XX, 20XX by Midnight
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List of Discussion Questions
(To be used throughout the unit)
● How do you define your identity/ culture?
● Do you see your culture or identity represented in your independent reading
book? How is your identity/culture similar or dissimilar to how it is portrayed in
your book?
● Out of the three types of identity (individual, social, or role identity) which do you
feel is the most important to you?
● What factors can be used to define identity?
● What is the difference between ethnicity and Race?
● How does the style of nonfiction and fiction change the approach to describing
culture and identity?
● How can literature be used to express culture?
● Does the main character share characteristics, values, and beliefs with other
characters in the book? Would you say that they form a community? What is a
community identity?
● Does your main character run into people making assumptions about them?
● Are stereotypes present in your book?
● What makes your character stand out?
○ (Stand out from their family, community, and culture)
● What makes your main character an individual?
● What have you learned from the characters in your book?
● How has your main character’s identity changed over the course of the book?
○ How has your identity changed over time?
● What influenced your character to change?
● Is identity permanent or fluid?
● Identity is complex and it isn’t always visible. How does your character’s identity
visibly change in different settings?
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● Identify visible and invisible characteristics of identity
● Think about your own identity and which aspects you give the most importance
to.
● How important is it for you to be accepted by others?
● Who or what has the greatest impact on your life?
Journal Writing Questions
These questions could be used as discussion questions for literature circles or for the
large class discussions. Currently, they are journal writing prompts for students to really
ponder these topics and to form opinions in order to aid them in their classwork and
journey of discovery.
● Have you ever read a book in school where you felt that you and the main
character had a lot in common? That you thought in a similar way or had similar
experiences?
-If yes, please share an example and write about that experience. What
was it about the character(s)/ book that made you feel like you had a
connection to them/it?
-If no, please share how that experience impacted your relationship with
reading or specifically reading for English class? What did you hope that
the class would have read instead?
● Imagine being someone else and write from their perspective, how do they see








Did they have similar views of you or did it change depending on their
relationship to you or the setting?
● What kind of story teller are you?
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○ Do you like to begin with facts and the history of something or do you like
to jump in and create a scene and picture full of feelings?
How would you like to tell the story of your identity for this project? (Brainstorm
some ideas)
● What groups or communities do you belong to?
What does it mean to you to belong to these groups? How does your group
membership influence your life?
● Thinking about the characters in your book and the experiences they experience,
do you experience anything similar? Write about an example.
○ Experiences related to stereotypes, assumptions, or bias.
OR
How can bias, stereotypes, and assumptions made by someone affect someone’s
life?
What are some assumptions that you can correct with your project?
● How has your identity changed over time?
● What do you want your classmates to know about your identity and what don’t
you want them to know?
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LESSON PLAN #1
Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Identity Project Introduction
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Introduction ( Identity Project) Day in Lesson Sequence: 1 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and changed
over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience; plan,
draft, revise, and edit work considering the publishing plan (This goes with the optional SWBAT of
today’s lesson, since it is not an explicit focus.)
Content Objectives:
● SWBAT define culture, community, and their own identities.
● SWBAT examine the relationship between themselves and their community
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
(Students could begin to think of how they want to present their projects. Although, this is not an
explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to the
world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133). Not
only is identity a concept focused on the discovery of the individual but also on the relationship
between self and others. Kaldis (2013), explains how an individual’s identity is split into three
categories that position the individual into a larger group: the person, social, and role identities
(Kaldis, 2013). Although split into three different categories, these identities are interrelated. “The
meanings of identities are derived from the culture that is shared among persons so that the
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understanding of the meanings is shared and communicated. People act to create and maintain
meanings in interaction with others that identify and reflect who they are” (Kaldis, 2013, p. 455).
Community Identity: The parts of a person’s identity that they share and have in common with others
IRB: Independent reading book
Project-Based Learning: Students create a project of their choosing and learn through exploration or
inquiry to learn more about their topic in order to answer a question.
Presentation: An organized and practiced delivery of information. (Share information in an organized
way that shows you practiced and prepared beforehand.)
● Academic Language Objective (syntax or discourse level): Students will be able to explain why their
IRB was useful or unuseful in helping them to define their identity by using the word because in their
sentences. (Journal writing.)
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? (Quick write from day 1) I asked students to
answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of how
they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: class participation, pair discussion’s (overall volume in the room)
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)
● Identity Project Presentation and or project
Materials:
● Google Slides: Slides (1-42)
Week 1 Day 1& 2
● Model Presentation Slides
Identity Project- Model Project




● Method to make groups of 6 students
● Group Discussion Worksheet
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
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● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to be
completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit student
articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;




This is the introduction of the unit and these first two minutes are just an overview of our plan for
the day.
● Have google slides projected to help guide the beginning of the lesson
(Select the day 1 presentation from the Week 1 folder or from the link above listed in
materials)
[slide 1]
● T:It’s good to see everyone! I’m really excited for today! Do you know why?
● Ss: ???...
[Slide 2]
● T: It’s because we are beginning our first unit together! One that I hope you will love! For
the next eight weeks we are going to be focusing on Identity. The cool thing is that all of
you are already experts even if you don’t know it yet! We are just going to become better
professionals through this unit.
[slide 3]
● T: Today’s lesson will be broken up into 4 large parts. The first is our pre-assessment. Now
don’t worry! It’s not high stakes or a big test, we are just going to be doing a series of quick
writes to answer the guiding questions of our unit.
The second part of the lesson will be focused on discussing with one another to build some
definitions that are essential (super important) for our unit.
The third portion  of our lesson will go more in depth about how we will learn and work for
this unit. Afterwards, I’ll show you an example of what I expect your summative to look
like.











The first 27-30 minutes is dedicated to administering the pre-test. Students will be answering the
five guiding questions of the unit in their notebooks or a google doc depending on the teacher’s/
students’ preference. Students get five minutes per question.  Pre-Assessment questions:
1. Who are you?
2. What factors influence how you see yourself?
3. What is your community identity?
4. How does our community shape who we are?
5. How do you share your identity with others?
The second portion of the lesson is roughly 40 minutes- although if it extends to 45 then simply cut
the closure/ summary portion of this lesson plan and follow the directions for Slide 42. The lesson










whole class discussion. Afterwards, it is important for students to identify the different
components/ categories or factors of identity. In order to do this students will be doing an activity
in groups. Group the class into 6 groups and give them the correct slides.
○ Slides 17-24 should be given to two groups. These are the location groups.
○ Slides 25-32 should be given to two groups. These are the music and dance groups.
○ Slides 33-40 should be given to two groups. These are the food groups.
Students will discuss the similarities and differences in the photos. Then students will have to try
and decide how these images show identity and someone’s culture.
Students will be put into a mixed group (students that examined images of locations, foods, and
music and dance will be mixed together and share what they noticed and observed and why these
images are examples of identity.
Possibly as the wrap up of the lesson if time is running out is to have students think and generate a
list of other factors of identity. If time runs out then assign the exit ticket as a homework
assignment and collect the students’ pre-assessments before they leave.
[Slide 4]
● T: Let’s go ahead and get started with our pre-assessment. Again, deep breaths, we are just
going to be doing a writing exercise.
[Slide 5]
● T: First let’s grab our notebooks (Chromebooks if the teacher prefers to do this digitally*
Also the teacher could ask a student to read the directions too if they want more student
activity).
Open to a blank piece of paper
Then I’d like you to title the top of your paper: Pre-assessment Journal Entry #1
Then, so I know when you are finished, please put down your pencils before we begin.
(When the teacher sees that everyone is ready to begin, go ahead and go to the next slide.)
[Slide 6]
● T: For this pre-assessment I will be projecting one of our guiding questions of our unit onto
the board. Please try your best to answer the question. You will have 5 minutes to write a
response. I’ll also play this little timer so that you know exactly how much time you have
left. It is very important that you don’t stop moving your pencil until you hear the timer go
off. Even if you write the same word over and over until you have a thought, I want to see
those pencils moving.
Are you ready? Any questions before we start?
Ss:...
[Slide 7]
● T: Number one, who are you? (Start the timer)
Ss: (Write for five minutes)
[Slide 8]
● T: Number two, what factors influence how you see yourself? (Start the timer)
Ss: (Write for five minutes)
[Slide 9]
● T:  Number three, what is your community identity? (Start the timer)
Ss: (Write for five minutes).
[slide 10]
● T: Number four, how does our community shape who we are? (Start the timer)











● T: Number five, how do you share your identity with others? (Start the timer)
Ss: (Write for five minutes)
[Slide 12]
● T: Great job everyone! You’re finished! Pre-test done. It wasn’t that bad right?
Ss: …
(Part 2 of class)
[slide 13]
T: Now that we have finished our pre-assessment, we can dive more deeply into our unit.
For example, we have been using this word identity but we don’t all have a common
definition. As a class we are going to explore this topic more deeply to see if our current
understanding changes and grows at all.
[Slide 14]
T: We are going to do a think, pair, share exercise. (Make some hand gestures so that
students get the visual cues in case they’ve never done a think, pair, share activity.) So first,
think back on your answers for the pre-test and what you already know about identity, in
order to answer the question: what is identity? You have 2 minutes to think about your
answer that you’ll share with your partner, begin! (Hit play on the two minute timer.)
[Timer beeps]
T: Okay! Look next to you, at your neighbor, make eye contact and signal that you two are
partners. Does anyone not have a partner? (Glance around the room and make sure
everyone is paired up and no one is hiding. *Teachers can also have students move around
until the music stops and whoever they are next to is their partner.)
T: Play rock paper scissors (make hand gestures for students who are unfamiliar with the
game) with your partner to determine who is going to be partner A. The winner will be
partner A. (Smile)
Okay- the timer is set, partner A please share your thoughts and definition and then when
the timer goes off, switch and partner B will share their answer.
(Play the timer.) Ss: Partner A speaks
(Timer goes off) T: Switch!
(Play the timer.) Ss: Partner B speaks
T: Now that you’ve both shared your definitions and answers. In your pair, use two more
minutes to write a single definition. You can combine answers, you can make adjustments,
or if you prefer a specific answer partner A/B gave then write it down.
(Set timer, timer goes off...)
[Slide 15]
T: Just to get an idea of where we are, raise your hand if you and your partner had the
same definition or perspective on what identity is. (Carefully look at the students, and
those who don’t have their hands raised. Especially if the students who raise their hands
are the majority.)
(Prepare to write on the whiteboard)
T: Could a few pairs share their answers, please?
Ss: (3 pairs must share- teacher writes the answers on the board if they are different.
T: One person from a pair, raise your hand if the definition you came up with matched



























Again, one person from the pair raise your hand if the definition you came up with
matched ______’s. How many people’s definitions matched  with  ______’s definition?
T: Is there a pair who had a different definition? (The teacher can confirm based on the
number recorded.)
Ss: (Hopefully students will volunteer the information.)
T: Very cool! Look at the different definitions we have, are any of them incorrect? [pause]
Ss: …
T: Nope! These are all valid definitions for how someone can define identity because
identity affects a number of factors and pieces of people’s lives. Which we will see in a
moment.
[Slide 16]
● The teacher should decide the method they will use to group their class into a total of six
groups. The teacher should have also printed off pictures of slides 17-40 or direct students
to use their electronic device to look at those specific slides to complete the next part of
this lesson. The teacher should also hand out a group discussion worksheet to each student
or share a google document with them.
● Group the class into 6 groups and give them the correct slides.
○ Slides 17-24 should be given to two groups. These are the location groups.
○ Slides 25-32 should be given to two groups. These are the music and dance groups.
○ Slides 33-40 should be given to two groups. These are the food groups.
● T: In your group, I want you to look at the eight pictures and compare them. Ask yourselves
and each other: What do they have in common? What are the differences among the
images? What other details do you notice? Why do you notice those details- is it because
they really stand out from being really different from your experiences or life, or is it
because you can relate to those details?
T: After you make your observations and talk about them. I want you to answer or think
about this question: How do these pictures depict someone’s identity or culture? You have
eight minutes to work together. (Play 8 minute timer)
Ss:... (students talk in their small groups.)
[Once the 8 minute timer goes off, the teacher can check-in with students to see if they
need 2 more minutes.]
(*** The teacher can then either do a large group discussion on what students noticed,
having groups share out and flipping through the slides to display the images to other
students OR the teacher can do mixed groups where there is now six new groups of
students, 1-2 students from each earlier group category with students from other groups
who had a different image category (location, dance & music, and food))
[Slide 41]
(The teacher will need to make up 6 new groups, where each group has at least one
member from a prior group. Since there were two groups looking at each image category,
these new groups should have at least one member from each of those two groups so that
a new perspective could be represented if the groups’ dialogue varied.)
T: Now that we are in new groups, you will have 8 minutes as a group to discuss what
pictures you looked at and what you learned. Please share your group’s biggest takeaways
that you just discussed. Then share with this group your opinion on how those images are
examples of identity and culture.
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Ss:...(Talk in their mixed groups.)
(Students from each image category have roughly 2minutes and 45 seconds to share with
this group.)
[Once the 8 minute timer goes off, the teacher can check-in with students to see if they
need 2 more minutes. ***If students need 2 more minutes then the exit ticket must be
done as homework instead of the wrap up of this lesson, so that students can wrap up
the activity with slide 42***]
[Slide 42]
T: What are some different factors of identity? This just means what are some things that
can make up a person’s identity?
Ss:
T: (***If met with silence for over a minute, fake whisper: what are three things we just
learned that can be a part of someone’s identity and culture?)
T: Good! What else can be a factor or influence someone’s identity? Go ahead and call it
out!
(Write the things students say on the board and make sure to take a picture for the next
lesson.)
5 min Lesson Summary and Closure:
*** This is only said in class if students used 16 mins for the two group discussions and the last 4
mins of the 70 minute segment for slide 42. Leaving 5 minutes for the closure, otherwise just direct
students to leave their notebooks in the basket and to check their email/schoology/google
classroom for the Exit Ticket as their homework assignment:***
T: Alright, everyone we have five minutes left. Great job today! In order to wrap up our lesson we
have one more thing to do. (*The teacher can give out a paper ticket or use the Google Form if
students have a device.*)
T: Please pull out your device and type in this link: https://forms.gle/tr5UrdVNc6KAREmd6 in order
to answer the questions on our exit ticket.
[In the last 60 seconds]
T: Please leave your notebooks in our class basket as you walk out the door. I’d like to take a look at
your pre-assessments. {Smile} Thank you!
Have a good day and see you XXXXday!
Management and Safety Issues:
● Classroom norms might need to be revisited before beginning with this unit since it is a unit that asks
for very personal and vulnerable information.
● Also since images of various cultures and identities will be used it will be important for students to
know that everyone should feel safe in the classroom and that no words of judgement or making fun
of will be tolerated.
Curricular Resources / Citations:
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Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,




1. In your small group, carefully examine all eight pictures.
2. As you are looking at the pictures take note of what stands out to you.
3. Then discuss with your group the things you noticed.
4. Afterwards, answer the questions on this worksheet with your group members.
(The questions are also projected onto the board. It is not mandatory to take
notes on this worksheet, however it would be very helpful to you later on to have
notes.)
Questions:
● What do the images have in common?
● What are the differences among the images?
● What other details do you notice?
(Why do you notice those details- is it because they really stand out from being
really different from your own experiences or life, or is it because you can relate
to those details that you noticed them?)




In your small group you have a total of eight minutes to discuss what pictures you looked
at.
1. First, be sure to describe the photos
2. Next, share your first group’s biggest takeaways with this group since they had
different images.
3. Then share with this group your opinion on how those images you looked at are
examples of identity and culture.
Notes:
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Week 1 Day 1
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. Looking back at your quick write responses to the guiding questions, how did
your understanding change after our discussion?
2. What's one important thing you learned in class today? (About culture, identity,
the way you think, or something else.)
3. What would help make today's lesson more effective for you as a learner?
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LESSON PLAN #2
Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Identity Project
Introduction-Continued
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Introduction ( Identity Project) Day in Lesson Sequence: 2 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and changed
over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan (This goes with the optional
SWBAT of today’s lesson, since it is not an explicit focus.)
Content Objectives:
● SWBAT define culture, community, and their own identities.
● SWBAT examine the relationship between themselves and their community
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
(Students could begin to think of how they want to present their projects. Although, this is not an
explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to the
world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the relationship
between self and others. Kaldis (2013), explains how an individual’s identity is split into three
categories that position the individual into a larger group: the person, social, and role identities
(Kaldis, 2013). Although split into three different categories, these identities are interrelated. “The
meanings of identities are derived from the culture that is shared among persons so that the
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understanding of the meanings is shared and communicated. People act to create and maintain
meanings in interaction with others that identify and reflect who they are” (Kaldis, 2013, p. 455).
Community Identity: The parts of a person’s identity that they share and have in common with
others
IRB: Independent reading book
Project-Based Learning: Students create a project of their choosing and learn through exploration
or inquiry to learn more about their topic in order to answer a question.
Presentation: An organized and practiced delivery of information. (Share information in an
organized way that shows you practiced and prepared beforehand.)
● Academic Language Objective (syntax or discourse level): Students will be able to explain why their
IRB was useful or unuseful in helping them to define their identity by using the word because in
their sentences. (Journal writing.)
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? (Quick write from day 1) I asked students to
answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of how
they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: class participation, presentation feedback form,
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)
● Identity Project Presentation and or Project
Materials:
● Google Slides:
Week 1 Day 1& 2
● Model Presentation Slides
Identity Project- Model Project




● Students will need their notebooks back, loose paper, or a device
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to be
completed, etc.)
● Examples and/or information the teacher will provide;
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● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;











Picking up from the last lesson, continue students’ discussion on the different factors of identity.
Then define some of those factors such as ethnicity and race. Also, introduce the concept that
identity is not only an “individualistic concept” but an interconnected social construct that is
created through group membership. Reassure students that you’ll be discussing these things
more later in the unit.
● Have google slides projected to help guide the beginning of the lesson. Scroll back to
slide 42.  Also make sure to rewrite the students’ list on the whiteboard
(Select the day 1 & 2 presentation from the Week 1 folder or from the link above listed in
materials)
[slide 42]
(Review the different factors of identity, beginning with the list students made)
● T: Welcome back! So can someone tell me where we left off last time?
Ss:
(As students are talking, return their notebooks back to them.)
T: Great, great. Has anyone thought of some other factors that can define someone’s
identity? Other characteristics?
Ss:...
● T: That’s true, very good! (click slide 42 in order to reveal the characteristics of identity)
We got many of the big deciding factors such as race, ethnicity, location, gender, sexuality,
religion, age, and there are many more! Such as a person’s personal history or even
musical taste if it influences the way you dress or live life. Can someone please read the
brief descriptions below the different factors?
Ss:
T: Does anyone have any questions or is confused on how these would be factors of
identity?
Ss:
T: (Answer any questions.) Take another minute to see if you can come up with any
specific examples or other factors of identity.
Ss:----
(If Students mention language or listed it the prior day go on to slide 43 and then 44.
Otherwise, explain how language and nationality impact someone’s identity.
● T: Good! Why would we call it a factor? How does it affect a person?
[slide 45]
● T: A humanities scholar named Byron Kaldis, tries to explain how people give meaning to
identity. They say, “The meanings of identities are derived from the culture that is shared
among persons so that the understanding of the meanings is shared and communicated.
People act to create and maintain meanings in interaction with others that identify and
reflect who they are” (OR the teacher could ask someone to read it aloud.)
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● T: Kaldis goes on to say, “Not only is identity a concept focused on the discovery of the
individual but also on the relationship between self and others. Kaldis (2013), explains
how an individual’s identity is split into three categories that position the individual into a
larger group: the person, social, and role identities”
(***This could be a quick write activity/ a journal prompt: )
T: What do you think, would you agree that identity isn’t only restricted to how an
individual thinks and feels? Why or why not? Out of the three types of identity
(individual, social, or role identity) which do you feel is the most important to you? Don’t
worry too much about answering this one as we’ll learn more.
Ss: (students share)
T: Does anyone think or feel differently?
[Slide 47]
T: There are quite a few important concepts that we’ll dive deeper into as the unit goes
on. Could I please have a volunteer read the terms for me?
Ss:
T: Just as Kaldis mentioned we are going to be focusing on individual identity and
community identity during our class lessons, however if you are interested in role identity
you can definitely explore it and feel free to come to me if you need a starting point!
[Slide 48]
● T: What is the difference between race and ethnicity?
● Ss: (give students the opportunity to be experts and constructors of knowledge for their
peers)
(*If students don’t offer any answers, continue to share the definitions:)
● T: The US Census Bureau actually defines race as the country of origin where your
ancestors are from. However, the reality is that race in the US is based largely on
appearance and physical characteristics. On the other hand this scholar defines ethnicity
as being based on the cultural background and characteristics that might not be as visible
as race.
T: Take a moment and think very carefully about a specific example or even a person that
shows the difference between race and ethnicity. Be prepared to share with your
neighbor in two minutes.
Ss: Think, pair, and share.
[Slide 49]
● T: Remember that awesome people come from all over the world, they may look
differently, speak different languages, have different lifestyles and values but those
differences are what makes them awesome and this world much more interesting. You
are a part of those awesome people and this unit is all about uncovering a piece of your






Now that important terms and concepts were discussed about the topic of this unit it is time to
discuss the overall structure of this unit. Part 1 of this segment of the lesson will go over project








students have done project based learning before to save time or to give students the
opportunity to explain to others instead. Part 2 of this portion of the lesson will be dedicated to
demonstrating an identity project presentation. Using an inductive teaching approach the
Educator will ask students to notice what things are present in the presentation in order to
generate a list of required items. After creating and confirming the list that will conclude this
portion of the lesson. *The educator should make their expectations regarding the final project
clear at this time so that students are aware ahead of time.
[Slide 50]
● T: On that note let’s learn a little more about how this unit will work.
[Slide 51]
● T: What will we do this unit? (Signal students to call out/shout out)
Ss: Read, plan, research, reflect, create!
[Slide 52]
● T: And of course the one responsible and in charge of doing all of this is you! You get to
decide what you read. (Wait for reactions)
Ss:...
[Slide 53]
● T: You get to decide what you read... What else?
Ss: (Students read slide)
T: We are going to have a project based learning unit where you all are in charge of your
own learning! You've leveled up. You get to decide what part of your identity you want to
explore more of and what you want to share with the class and how you share it!
How do you feel about this? How do you feel about all of the choices?
Ss: … (Students should be given a moment to process and share how they feel.)
T: For those of you who are freaking out because too much choice makes things difficult,
don’t. I have suggestions and options for books and projects. Breathe, it will all be okay!
[Slide 54]
● T: Since our unit uses Project Based Learning our research is going to be guided by a
question. It is our first and most important guiding question, who are you? And the
answer isn’t as simple as saying Mx.___, because identity is complex and can depend on
the communities I belong to. Therefore, in order to help us explore identity you will use
an IRB (independent reading book) of your choice. After researching, you’ll create a
project that shows what you learned. And you can present that project or create a
separate presentation to share the information you learned about your identity with the
class.
Does anyone have any questions?
Ss:
[Slide 55]
● T: We are going to practice our summative right now. I’m going to present to you a model
identity project and your job is to pay attention to what I include in my presentation and
to provide feedback at the end.
[Slide 56]
● T:We will give props to everyone who presents and we’ll use this google form. Or if you
prefer paper and pencil you can write out your thoughts and hand it in to me. For this
presentation, remember to pay attention to what I include since that will give us a hint to
what you should include in your presentations.
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[slide 57]
(Switch to model project presentation OR use slide 57 to insert a clickable link to the model
presentation. Deliver presentation, be sure to ask them if they have any questions regarding your
presentation.)
[Slide 58]
T: So, what did you notice about the model presentation?
Ss: (students should generate a list and the teacher can write the list on the board or
simply reveal the slide’s answers by clicking again on the slide.
T: So that was an example of what your project could look like but it could be anything!
[Slide 59]
T: Here are some possible project ideas, but you can do something that isn’t on this list
too!
This list is also available on _____(schoology/google classroom etc.)
5 min Lesson Summary and Closure:
The lesson closure will focus on giving students time to think about what piece of identity they
are interested in exploring and what that means in regards to an IRB.
[slide 60]
T: Great job today! We have one more thing to do.
[Slide 61] (*The teacher can give out a paper ticket or use the Google Form if students have a
device.*)
T: Please pull out your device and type in this link: https://forms.gle/ev5YV5Qu5vXBZ7sw7 in
order to answer the questions on our exit ticket.
[Slide 62]
T: Your homework is optional but I would suggest trying to search for a book you would be
interested in reading as your IRB for this project.
● Have a great day everyone!
Management and Safety Issues:
● Classroom norms might need to be revisited before beginning with this unit since it is a unit that
asks for very personal and vulnerable information.
● Also since images of various cultures and identities will be used it will be important for students to
know that everyone should feel safe in the classroom and that no words of judgement or making
fun of will be tolerated.
● *** It is important that students do not feel isolated or targeted after the model presentation.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
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Week 1 Day 2
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. Which part of your identity would you be interested in sharing with the class?
2. Follow up question: Is this part of your identity the MOST important aspect to
have in common with the main character of your IRB? --> If not, what are you
looking for in the main character?




Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Identity Project
Introduction-Continued
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Introduction ( Identity Project) Day in Lesson Sequence: 3 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and changed
over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.1.2.2 Select, read, and comprehend texts that address academic tasks, proficiently at grade 11-12
text complexity.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience; plan,
draft, revise, and edit work considering the publishing plan (This goes with the optional SWBAT of
today’s lesson, since it is not an explicit focus.)
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT select a text and develop a reading schedule for themselves.
● SWBAT identify similarities and differences between themselves and the characters in the book.
● SWBAT define culture, community, and their own identities.
● SWBAT examine the relationship between themselves and their community
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
(Students could begin to think of how they want to present their projects. Although, this is not an
explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to the
world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the relationship
between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others
IRB: Independent reading book
63
Project-Based Learning: Students create a project of their choosing and learn through exploration or
inquiry to learn more about their topic in order to answer a question.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked students
to answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of
how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: journal writing, initial project conference, class participation,
● Formal: Exit Ticket (Selecting their IRB and completing the first step towards beginning their project)
• Summative Assessment: (planned for the future, if any)
● Identity Project Presentation and or Project
Materials:
● Google Slides:
Week 1 Day 3*Google Template
● Journal Writing Prompt:
Have you ever read a book in school where you felt that you and the main character had a lot in
common? That you thought in a similar way or had similar experiences?
-If yes, share an example and write about that experience. What was it about the character(s)/ book that
made you feel like you had a connection to them/it?
-If not, share how that experience impacted your relationship with reading or specifically reading for English
class? What did you hope that the class would have read instead?
● Identity Chart
● Book List for students who don’t want to conduct a completely independent search
Project Book List via Last Name
● Exit Ticket
https://forms.gle/4Px7aEAHGRbUta8m7
● Students will need their notebooks, an electronic device, or access to the school library
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to be
completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;







The beginning of the lesson will be dedicated to giving students time to respond to a journal
prompt. This will serve as the segue for the next portion of the lesson which will be a short activity
before students are given independence. [10 minutes to write]
Journal Prompt:
Have you ever read a book in school where you felt that you and the main character had a
lot in common? That you thought in a similar way or had similar experiences?
-If yes, share an example and write about that experience. What was it about the character(s)/
book that made you feel like you had a connection to them/it?
-If not, share how that experience impacted your relationship with reading or specifically reading
for English class? What did you hope that the class would have read instead?
[slide 1]
● Have google slides projected to help guide the beginning of the lesson.
(Select the day 3 presentation from the Week 1 folder or from the link above listed in
materials)
[Slide 2]
● T: Good morning/afternoon! How is everyone doing? (Check-in with students.)
Ss: …
[slide 3]
We are beginning today with some journal writing. Please title the top of your page:
Journal Entry #2
Ss: Work to accomplish the task)
[Slide 4]
T: This is a multi-question prompt, which is why you’ll have ten minutes to write. Would it
be helpful to have the prompt read aloud or would you like to silently read it?
Ss:...
(Depending on what students prefer and the makeup of the class, the teacher/ student volunteer
may read the prompt aloud. Journal Prompt: Have you ever read a book in school where you felt
that you and the main character had a lot in common? That you thought in a similar way or had
similar experiences?
-If yes, share an example and write about that experience. What was it about the character(s)/
book that made you feel like you had a connection to them/it?
-If not, share how that experience impacted your relationship with reading or specifically reading
for English class? What did you hope that the class would have read instead?





After the timer goes off, the teacher concludes the students’ journal writing time and tells
students the plan for the day. The goal of this lesson is to assist students in finding an IRB, which is
why we began with this journal prompt. Students have various experiences with class texts and
books in general. They might not have analyzed those experiences and pinpointed what was
positive or negative or the effects of those incidences. As a part of being a reflective learner we’ve
identified what will help us to be successful in this unit. This portion of the lesson is dedicated to
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helping students find an IRB book and giving them time to begin reading. In order to help assist
them in their search for a book that they’ll use as a conduit to examining their identity, they’ll be
introduced to an identity chart. Students will also have the opportunity to meet with the teacher
to discuss how they feel regarding the project or if they need assistance finding a book.
-Identity Chart Identity Chart
(Possibly small text reading)
-Book exploration
-1 on 1 conference
[Slide 5]
● T: The goal of our writing today was to unlock what it is we need to look for in a book for
you to be successful and invested in reading for our unit. The majority of our day will be
dedicated to looking for an IRB. By the end of the lesson everyone should have a book!
[Slide 6]
● T: Does anyone have any guesses as to what formats of books are acceptable as IRBs for
this project?
Ss: (generate a list)
T: (Makes corrections to the list/ shatters limitations)
Remember, that you get to decide on your IRB for this project therefore if you want to
read volumes of manga because you feel the character really demonstrates a part of your
culture then go for it! The book/ ebook/ webtoon/ manga/ manhwa/ web novel must just
have enough words where you can quote the book for your project.
[Slide 7]
● T: Now does anyone know where we could search for books?
● Ss: (Generate a list or not. If students have suggestions then write any additional
resources on the board so that all students can see it.)
[Slide 8]
● T: Before we begin our search though, it might help for us to do a little more identity
searching. Especially if you’re feeling like “Mx.__ I’m just me.” You are! But just like in
math class you’re also a sum of all your parts or a product of all these different factors!
Ss: (most likely groan, hahaha)
● T: To see what those different identity factors are we are going to fill out an Identity chart!
Ss:...
[Slide 9]
● T: I’ve filled one out and it looks like this. The identity chart is just a tool to help prevent
you from becoming stuck. It is not due today, however it is something that we’ll revisit in
the future. For today it will be helpful just to fill in the first boxes with the bolded words.
Ss: (Students read slide and look at the worksheet )Identity Chart
[Slide 10]
(Model the process of using the chart and then searching for an IRB)
● T: After filling out the identity chart, I knew that ethnicity was the most important piece
of my identity. So then I looked on google for realistic fiction books about Mexican
women. I chose to search for a realistic fiction story first to see if I could find a book with a
character who had a similar experience in school. But I couldn’t find anything like that so
then I tried fiction, which I like better anyways and then I found a lot more books.
However, it was harder to know if the character and I would have similarities right away so
I had to read it for a little bit. If you find a book, but are unsure if it is the one, go ahead
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and test it out! We have all hour to find a book. Once you find the one, read for the rest of
the hour.
[Slide 11]
(*It would be nice to partner with the school librarian or media specialist if possible to see
methods they recommend, books they recommend, to allow students access to the school library,
see if it is possible to order any books, and other things.)
● T: A few places I find helpful to search for books are:
(list sources students can use to search for relevant book titles and sources to acquire
those books physically or digitally.)
T: Feel free to use these sources and the ones we came up with to find your book.
T: If you need assistance please ask me and if you want to discuss this project one on one use the
google sign up sheet on _______ (schoology, google classroom, etc.,) otherwise I’ll be circling
around the room.
5 min Lesson Summary and Closure:
Exit ticket and homework assignment
[slide 12]
T: Alright, everyone we have five minutes left and one more thing to do.
(*The teacher can give out a paper ticket or use the Google Form if students have a device.*)
T: Please pull out your device and type in this link: https://forms.gle/4Px7aEAHGRbUta8m7 in
order to answer the questions on our exit ticket.
[Slide 13]
Your homework is to begin reading if you didn’t start today and to start planning what aspect or
aspects of your identity you will begin researching next week.
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● If students are using their devices to be off task instead of looking for books, reading, or research
then a reminder of technology expectations should be made.
● The identity chart is also a moment when students may feel very vulnerable, so reassurance may be
needed for students.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Jacobson, D., & Mustafa, N. (2019). Social Identity Map: A Reflexivity Tool for Practicing





(Citation for the image found in figure 1 on page 2:
Jacobson, D., & Mustafa, N. (2019). Social Identity Map: A Reflexivity Tool for Practicing
Explicit
Positionality in Critical Qualitative Research. International Journal of Qualitative
Methods. https://doi.org/10.1177/1609406919870075
















Week 1 Day 3
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. Title of Book
2. Author of the Book *


















4. I hope this book will be about...
5. I'd like to relate with my main character through...
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LESSON PLAN #4
***The teacher must make literature circle groups over the weekend based on students'
responses to the exit ticket. So that they can place students in their discussion groups today.
***
Lesson Title:  Identity Project
Introduction-wrap up
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Introduction ( Identity Project) Day in Lesson Sequence: 4 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and changed
over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience; plan,
draft, revise, and edit work considering the publishing plan (This goes with the optional SWBAT of
today’s lesson, since it is not an explicit focus.)
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT select a text and develop a reading schedule for themselves.
● SWBAT identify similarities and differences between themselves and the characters in the book.
● SWBAT define culture, community, and their own identities.
● SWBAT examine the relationship between themselves and their community
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
(Students could begin to think of how they want to present their projects. Although, this is not an
explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
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Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to the
world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the relationship
between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others
IRB: Independent reading book
Project-Based Learning: Students create a project of their choosing and learn through exploration or
inquiry to learn more about their topic in order to answer a question.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked students
to answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of
how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: journal writing, class participation, Literature Circle discussion
● Formal: Homework- creating a research plan/ reading and assignment plan for themselves.
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 2 Day 1









After writing think about:  Did they have similar views of you or did it change depending on
their relationship to you or the setting?
● Identity Chart
● Book List for students who don’t want to conduct a completely independent search
https://docs.google.com/document/d/1Ci25qQrwj8E1XSW88lihxK5fPlIIBnS-Y2FQly1fA2M/edit?usp=
sharing
● Student Friendly-Formative Assessments List
● Assignments and Due Dates
● Classroom Calendar with Planned Activities
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● Rubrics of all the assessments:




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to be
completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;







The beginning of the lesson will be dedicated to figuring out who still needs to find an IRB- which
will be the top priority for those students. Then letting students know the agenda for the day:
1. Information about the unit: assignments, assessments, how grades will work,
expectations, calendar
2. Literature Circles- 1st talk
3. Identity Chart
4. Independent writing time
[slide 1]
Have google slides projected to help guide the beginning of the lesson.
(Select the day 1 presentation from the Week 2 folder or from the link above listed in
materials)
(Check-in with students.)
● T: Good morning/afternoon! How is everyone doing?
Ss: …
[Slide 2]
● T: Before we begin, I just need to know who does not have an IRB yet? Don’t be scared to
admit it, I’m not mad I just need to know for one of today’s activities.
(Take note of the students who don’t have an IRB since you will be assisting them while




T: Our class will be split into four sections.
First, we are going to go over the expectations I have for this unit, including assignments,
assessments, and due dates. And all of the important information that you’ll need to feel
confident.
Then we will be meeting our literature circle groups that were made based on your exit
tickets from last class.
Followed by some time to look at the Identity Chart.
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In the last fifteen minutes of class it will be spent doing some writing and reflecting in
order to wrap up class.






This is where item 1, 2, and 3 of the agenda will be taken care of.
1. Information about the unit: assignments, assessments, how grades will work,
expectations, calendar of deadlines, and day to day work. This daily work includes:
literature circles/ group discussions, conferences, mock presentations (workshopping their
presentations), reflections, and more journal writing. [20-30 mins]
2. Literature Circles- introduction [15- 20 mins] *** This could be the very first discussion
where students introduce their books and initial thoughts, however, if students most likely
don’t know each other perhaps it would be good to have students do an ice breaker
activity so that they become more comfortable speaking with one another.
3. We will be looking at the again.  Depending on if students have the firstIdentity Chart
boxes already filled out then the next step could be talked about which is how that first
identity box either causes strong feelings to their identity or gives them power and
privilege in society. 7-20 mins (***Depending on how long agenda item #1 takes this may
be cut and moved to lesson 2 of this week.)
(***The teacher can choose when to hand out all of the worksheets, however I would suggest
handing them all out now and then including an image of the sheet that students should be
looking at in the slides***)
[Slide 4]
T: Let’s start with my expectations I have of you, and after if you feel anything is unfair or
unrealistic let me know so that we can all talk about it! Because if other people feel the
exact same way and it is something impossible then we can make an adjustment together
so that the expectation is more realistic.
(***These slides should be customized to the teacher’s expectations and their students’
levels.***)
[Slide 5]
T: My first expectation is that you will respect your classmates. That you’ll respect their
identity and culture, and anything they personally share with us. I don’t tolerate bullying,
and I view bullying as snickering or giggling at someone, nasty looks, as well as hurtful
words or “jokes”
Don’t do it. I know you are all good people and that you don’t want to hurt someone, so
make sure that you’re very careful. I want this classroom to be a place that you guys don’t
have to worry about someone making you feel less than or self-conscious.
[Slide 6]
● T: And in order to get that safe place we ALL have to work hard to make this a safe and
inviting atmosphere.
T: Any objections to my first expectation?




● T: My second expectation is that you will create a project and then you will give a
presentation on your project. On what you learned, on who you are, on your takeaways. I
don’t think this expectation is unrealistic because I know you are all capable of creating
something meaningful! Do you have any concerns?
● Ss: …
● T: The reason why there is a project and then a presentation is because you might not
want EVERYONE to know everything about you. You might even choose things to leave out
when you submit your project to me too because you don’t want me to see it. That’s okay,
that’s why we are doing a presentation for the whole class so that you can choose what
pieces of information and how you share that information with your peers. Does that
reassure you a bit more? On why we are doing both? (Smile)
[Slide 8]
● T: The presentations will begin week 7 of our unit. Everyone should complete their project
and have their presentation formatted and ready by the end of week 6. The due date will





● T: My next expectation is that you will participate in all of your literature circle discussions
that are scheduled. If you look on our class calendar [display it on Slide] you can see what
days these will be. If you happen to be home sick and awake and able email your group
members and me and we can set up a Google Meet so that you get full points for that day
still. How do you feel about this one?
Ss: …
T: My reasoning is that your classmates are expecting you in order to have a productive
and interesting conversation. They can’t have as much of a conversation without you and
a part of respecting others is respecting their time. You guys are a team who will be
supporting and challenging each other to find an answer to our unit’s guiding questions
and you don’t want to let your team down, unless it absolutely can’t be avoided.
Emergencies are exceptions. But if you’re able I think we could definitely set up a virtual
meeting so that you can participate, be there for your team, and get points. These
literature circles are a part of your formative assessments, so each time you participate in
one you get points.
[Slide 10]
● T: My last expectation is that you will be responsible and work independently to set up
your schedules, research, read, and complete your projects. That you will give this project
based learning a real chance. And that if you are ever struggling then you will come see
me because I will help you!
Does this seem fair?
Ss: ...
[Slide 11]
● T: Okay, now that we’ve talked about my expectations and we’ve all agreed to them. Do
you have any expectations for me?
Ss:...
[Slide 12]
● T: Formative Assessments.
[Slide 13]
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● T: If you grab this handout then you can see the list of formative assessments that will go
into the gradebook.
Ss: …
T: (***Teacher discusses each formative assessment- either using only the handout and
having students follow along or customizing the slide show and having the information
projected onto the board.***)
[Slide 14]
● T: All Assignments and their Due Dates
● T: (***Teacher discusses each assignment- either using only the handout and having





● T: Does anyone want a reminder about the Summative Assessments?
● Ss:...
[Slide 16]
● T: I’ve also given you a physical copy of our class calendar. This has our plans and activities




● T: The last handouts you have are the rubrics for the presentation and the project. There
is also a general writing rubric that will be used for any piece of turned in formative
assessment writing. So the final reflection the journal entries will be graded using that
rubric.  The last rubric is for your plan that you will create. And we will talk more about
this later today and begin working on it!




T: Alright! Now that we have talked about the assignments that we’ll have we can meet
our literature circles!
[Slide 19]
(Display the literature circles made up of 4 students in a group. )
T: Go ahead and move around the room so that you’re in your literature circle.
Ss: (Move around the room.)
T: Those that don’t have an IRB please go sit in the desks around my desk.
[Slide 20]
T: Introduce yourselves to your book mates or team mates and then let them know what
book you selected. Your thoughts so far on the book and what you’re hoping to get out of
reading the book. On ____(Schoology or whatever digital management system) you can
find some optional questions to discuss but today is pretty relaxed! So if you spend more
time getting to know each other or you really want to hear more about the plot of
someone’s book then that’s fine!
We will be doing this for ___ minutes. Any questions?
Ss:
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(The teacher now must assist the students who don’t have an IRB find one. Ideally in the ___




● T: Last time we met I introduced this and recommended that you fill inIdentity Chart
the first boxes. (Teacher should display their identity chart on the board) How many of you
did this? Show of hands.
Ss: (Students raise their hands ***or the teacher could do a digital poll if they feel
answering anonymously will lead to more accurate answers and participation.)
(Depending on if anyone has not finished filling in the first boxes, they should be directed
to fill in the first boxes really quickly. The second boxes of this identity chart is meant to
have students identify how this part of their identity affects their life.)
[Slide 22]
● T: We will be filling in the second boxes of this identity chart. How does this part (in the
main box) of your identity affect your life? Does it cause positive or negative experiences?
Is it very important to you or not so important? Why? Write the answer to these questions
in the second boxes surrounding the main box of that identity factor.




Lesson Summary and Closure:
Journal writing: Journal Entry #3 and students’ homework assignment.
Hw: Students should start planning when they should read, research, and begin working on their
projects.









After writing think about:  Did they have similar views of you or did it change depending on their
relationship to you or the setting?
[slide 23]
T: Before we begin our last item of the day, I wanted to tell you your homework. In
__________(Schoology, google classroom, google drive, whatever digital academic learning
management systems the school uses) you will find a few calendar templates that you can choose
from or even a list format if you prefer that.
● Pick one of the templates.
● Then I’d like you to plan your next four weeks of class.








● One of the things that you should have on this plan is how many pages you plan on
reading a day or week in order to finish your IRB by Week 6.
Come with a draft of your plan next time and we’ll talk about it in a one on one conference.
If you are having a hard time deciding what you’ll be researching, ask yourself what important




T: Okay, now for the remaining part of class let’s do some journal writing. Take out your notebook
and label the top of the page, “Journal Entry #3”
You can pick to write from one perspective or however many you can, in any order! It’s completely
up to you! Either way, imagine that you are them and write how they see you. How would they
describe you?









[After writing] Did they have similar views of you or did it change depending on their relationship
to you or the setting?
[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● The class period will be broken up into many moving pieces so it is wise to keep an eye out that
everyone is where they are supposed to be.
● If students are using their devices to be off task instead of looking for books, reading, or research
then a reminder of technology expectations should be made.
● The identity chart is also a moment when students may feel very vulnerable, so reassurance may be
needed for students.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Jacobson, D., & Mustafa, N. (2019). Social Identity Map: A Reflexivity Tool for Practicing




***The teacher should hand the students the formative assessment (student version) and
the assignment sheet that was included earlier in this document.***
LESSON PLAN #5
Lesson Title:  Identity Project
Conferences
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit  Identity Project Day in Lesson Sequence: 5 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan (This goes with the optional
SWBAT of today’s lesson, since it is not an explicit focus.)
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT select a text and develop a reading schedule for themselves.
● SWBAT identify similarities and differences between themselves and the characters in the book.
● SWBAT define culture, community, and their own identities.
● SWBAT examine the relationship between themselves and their community
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
(Students could begin to think of how they want to present their projects. Although, this is not an
explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to
the world in which they live” (Shade, 1997, p.18).
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Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the
relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked students
to answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of
how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: journal writing, class participation, Literature Circle discussion
● Formal: Homework- handing in their creating a research plan/ reading and assignment plan for
themselves.
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 2 Day 2
● Journal Writing Prompt:
What kind of story teller are you?
Do you like to begin with facts and the history of something or do you like to jump in and
create a scene and picture full of feelings?
How would you like to tell the story of your identity for this project? (Brainstorm some ideas)
● At least three different fiction excerpts (PDFS) of identity and culture being displayed in prose or
poetry or a mixture of the two. Think, Brown Girl Dreaming, a novel by Jacqueline Woodson, or
Sandra Cisneros The House on Mango Street. * It might even be beneficial to use the students’ IRB
as one of the excerpts.
● At least three different non-fiction texts describing/ depicting identity. It would be helpful to select
at least one from a historical perspective and one theory/philosophy/ academic reading on culture
or identity.
(*** The teacher should select texts that are accessible to students’ reading levels. Groups should also be
decided by the discretion of the teacher, if it will be a class jigsaw activity or if students will work in their
literature circles. Teachers should also decide what texts are given to which students to read, and if
students read alone or aloud in a group ***)
● Students will need their notebooks, and an electronic device
● Students’ IRB
● Optional: Conference sign up sheet First Conference Sign-Up Sheet- Initial 1 on 1
● Book List for students who don’t want to conduct a completely independent search




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to
be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to carry






The beginning of the lesson will be dedicated to figuring out who still needs to find an IRB- which
will be the top priority for those students. Then letting students know the agenda for the day:
1. Literature Circles- Fiction
2. Project Plan Conference
3. Journal Writing Prompt:
4. Independent Reading Time/ Work Time
Before moving into the first activity of the lesson, it is important to establish an order for the first
initial conferences- whether this is the teacher creating a list beforehand and sharing it with the
students or having students sign up in the order they’d prefer to go in.
[slide 1]
Have google slides projected to help guide the beginning of the lesson.
(Select the day 2 presentation from the Week 2 folder or from the link above listed in
materials)
(Check-in with students.)
● T: Good morning/afternoon! How is everyone doing?
Ss: …
[Slide 2]
● T: Again, it’s very important to have an IRB, so just to double check who does not have
an IRB yet?
(Take note of the students who don’t have an IRB since you will be assisting them while
the rest of the class works on the other agenda items)
Ss..
T: Thank you! Finding a book is our top priority so we’ll work on this first.
[slide 3]
T: As for the rest of the class it will be split into four sections.
First, we are going to go over the expectations I have for this unit, including assignments,
assessments, and due dates. And all of the important information that you’ll need to feel
confident.
Then we will be meeting our literature circle groups that were made based on your exit
tickets from last class. Followed by some time to look at the Identity Chart.
In the last fifteen minutes of class it will be spent doing some writing and reflecting in
order to wrap up class.




● T: At _:__ we’ll begin our first conference, to discuss your plan for the next four weeks of
class. ***The teacher can display a list of names in the order of conferences or the
teacher can display the physical sign up sheet and pass it around the class, or the teacher




























This where item 1, 2, 3, and 4 of the agenda will be taken care of.
1. Students should be directed to read either a fiction or a non-fiction excerpt that depicts
culture and identity. And then students will summarize their reading and then share
specific examples where identity and culture are highlighted and shown. [20 mins]
***The teacher should decide if students will be working in their literature circles,
independently and then in groups, or in groups and then discussing as a large class. The teacher
should also select a variety of fiction and nonfiction texts for students to read, written in various
styles, at an appropriate reading level.***
2. Conferences (Students sit down with the teacher and go over their research plan for the
class/ upcoming weeks and receive feedback, then students have the chance to share
any concerns over the project or to ask any questions.)
3. Journal Writing: Journal Entry #4
What kind of story teller are you?
Do you like to begin with facts and the history of something or do you like to
jump in and create a scene and picture full of feelings?
How would you like to tell the story of your identity for this project? (Brainstorm some
ideas)
4. Students are given time to work on their current assignments or to read independently
with any remaining time.
[Slide 5]
T: Let’s take a look at some fiction and non fiction depictions of identity and culture and
discuss the approaches they take to share this information with their audience.
[Slide 6]
The teacher gives the students directions on how they will do the reading activity. (And fills in
the directions on the slide.)
● T: …
● After reading I would like you to first summarize the story to your group members. What
was happening in the story?
● Then share some specific examples from the story that show identity and culture.
● How does the approach or the way the author talks and describes culture and identity
change depending on if it is a fiction or nonfiction text? How does the style change?
Ss: (read and discuss their excerpts of fiction and non-fiction work.)
[Slide 7]
● T: Now that we finished our reading activity we will begin conferences! I’ll call you up
when it is your turn.
[Slide 8]
● T: Since I’ll be meeting one on one with you, while it’s not your turn you can work on
agenda item 3: Journal Writing, and agenda item 4: Independent work time.
[Slide 9]
● T: Here are the directions for your journal writing and work time. DO I have any















Lesson Summary and Closure:
Before students leave, give them their homework assignment:
Hw: Finish working on and then turn in your Project Plan/ Research Plan and your Identity Chart.
[slide 10]
T: Your homework is to continue working on your identity chart and research plan/ project plan
and to turn it in over the weekend on ________. If you are already done then you can go ahead
and submit them now. Also make sure you continue to read your IRB and are prepared to begin
independently researching your identity. Any questions?
S:...
[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very important
for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of looking for books, reading, or research
then a reminder of technology expectations should be made.
● The identity chart is also a moment when students may feel very vulnerable, so reassurance may
be needed for students.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Jacobson, D., & Mustafa, N. (2019). Social Identity Map: A Reflexivity Tool for Practicing




(Week 2, Day 2 handout is included on the next page.)
Initial Conference Sheet












































Lesson Title:  Identity Project
Research Day 1
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 6 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to
make meaning or deepen understanding of a topic, and annotate learning.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to
demonstrate understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant,
and marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT examine the relationship between themselves and their community
● SWBAT identify similarities and differences between themselves and the characters in the
book.
● SWBAT define culture, community, and their own identities.
● SWBAT conduct independent research on their community identity.
● SWBAT communicate with one another in small group discussions about what they are learning
about their culture. As well as, the differences between them and the characters in the novel
who are a part of their culture.
Academic Language:
● Vocabulary:
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes,
habits, values, and practices that serve as a filter through which a group of people view and
respond to the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to
a group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender,
and/or sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013,
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p. 1133). Not only is identity a concept focused on the discovery of the individual but also on
the relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked
students to answer the guiding questions with their initial thoughts in a timed setting, just to
get an idea of how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: Class participation, Literature Circle discussion
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 3 Day 1
● Exit Ticket
https://forms.gle/chZQ9ALpAB6wXPMM7




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles,
tasks to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to






The beginning of the lesson will be dedicated to only letting students know the agenda for
the day:
1. Literature Circles
2. Lesson on conducting independent research
3. Independent work time
4. Exit Ticket
(Overall the entire lesson will have students work in groups first, then there is a large class
lesson on researching, individual work time, and a wrap up activity with the exit ticket.)
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Have google slides projected to help guide the beginning of the lesson.
[slide 1]
(Select the day 1 presentation from the Week 3 folder or from the link above listed in
materials)
(Check-in with students.)
● T: Good morning/afternoon! How is everyone doing?
Ss: …
● T: We are officially on week 3. This week we will begin to conduct research on the
piece or pieces of identity that we want to explore for the project.
[Slide 2]
● T: Because we will be spending a lot of time this week on researching, after our
literature circle we will have a class lesson on how to conduct independent research.
Then you’ll have the rest of the hour besides the last five minutes to begin











This where item 1, 2, and 3 of the agenda will be taken care of.
1. Students should be directed to join their literature circle groups. Students are
discussing group identity/ membership. [15 mins]
The remaining 52 minutes of the lesson will be split between the large class lesson on
conducting independent research and students' work time to research independently.
2. Lesson on conducting Independent research is a whole class lesson led by the
teacher. *However students should be encouraged to brainstorm ideas and help lead
the lesson.*
The teacher should discuss what makes someone an effective researcher, what
sources they can use in their projects, what reliable sources look like, possible search
engines or places they can look for sources, and then how to give credit to the
sources they use using MLA citations. The lesson may need to be expanded if the
students need more support and review of these concepts.
3. Students are given time to work on researching aspects of their identity that they’ll
use for their project.
[slide 3]
● T: The first part of class will be in our literature circle discussion groups.
[Slide 4]
● T: In case you forgot, here are your groups again. Please go ahead and arrange
yourselves into your groups.
● Ss: (Students move into their discussion groups)
[Slide 5]
● T: Okay! Introduce yourselves again and the books you selected just in case someone
forgot. It’s been a few days. (Only necessary to introduce names in the case that it is
early in the school year, new students, mixed grade class, other circumstances.)
T: Then please discuss these two questions and if your discussion takes you into a














(Discussion questions: Do you see your culture or identity represented in your
independent reading book? How is your identity/culture similar or dissimilar to how
it is portrayed in your book?
Does the main character share characteristics, values, and beliefs with other
characters in the book? Would you say that they form a community? What is a
community identity?)
(From slide 6- 15 it focuses on the large class lesson on how to conduct independent
research. Students will be asked what makes an effective researcher, what are possible
sources they can use in their project, what makes something a reliable resource, examples of
reliable websites, and then how they can give a source credit for their ideas/ quotes used.
***Depending on grade level and relational trust built it there might need to be a discussion
on appropriate use of electronic devices so that students know they should remain on topic
with their devices.***)
[Slide 6]
● T: Part 2 of the class will focus on our large class lesson so please return to your
seats.
● Ss: (Move back to their regular seats)
T: Thank you!
[Slide 7]
● T: First I’d like to ask you, What makes for an effective researcher?
● Ss: (Should be given time to generate their own lists/ideas.)
[Slide 8]


























● T: Thank you for listening to the lesson, now it’s time to practice what we learned
and conduct our own independent research! How does everyone feel about that?
● S:
[Slide 17]
● T: You have the remaining amount of class time minus five minutes to research
whatever piece of your identity you need to for your project. If you feel stuck or
intimidated I’d like you to think about some keywords that you can put into one of
the reliable search engines we talked about. Or maybe coming up with some
questions you need answers to will help you focus on what specific things you need
to research and look up.
T: If you are still feeling stuck come talk to me! Okay, go ahead and get started!
Total:
5 min
Lesson Summary and Closure:
Before students leave, give them their Exit Ticket:
https://forms.gle/chZQ9ALpAB6wXPMM7
(This is a check-in on how confident they feel about MLA citations, researching on their own,
and the lesson overall.)
[slide 18]
T: Great job working today! In order to check-in on how you re feeling I’d like you to fill out
this exit ticket.
https://forms.gle/chZQ9ALpAB6wXPMM7
Ss: Students fill out the exit ticket
[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very
important for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of looking for books, reading, or
research then a reminder of technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
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Week 3 Day 1
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. What's one important thing you learned in class today?
2. How did you feel about today's lesson on scale from 1-5?
5 being that it was useful and you understand and 1 being that this was
NOT helpful and only confusing.





5 (Great lesson and super helpful)
3. How confident do you feel on MLA citations








Lesson Title:  Identity Project
Research Day 2
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 7 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to
make meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to
demonstrate understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant,
and marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider
audience; plan, draft, revise, and edit work considering the publishing plan
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Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT examine the relationship between themselves and their community
● SWBAT define culture, community, and their own identities.
● SWBAT conduct independent research on their community identity.
● SWBAT communicate with one another in small group discussions about what they are
learning about their culture. As well as, the differences between them and the characters in
the novel who are a part of their culture.
● SWBAT discern for themselves which style of presentation is most suitable for them as
learners. (Students could begin to think of how they want to present their projects. Although,
this is not an explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes,
habits, values, and practices that serve as a filter through which a group of people view and
respond to the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship
to a group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender,
and/or sexual orientation perceptions in relation to the dominant culture group” (Cortés,
2013, p. 1133). Not only is identity a concept focused on the discovery of the individual but
also on the relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common
with others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked
students to answer the guiding questions with their initial thoughts in a timed setting, just to
get an idea of how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: journal writing, class participation, Literature Circle discussion
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)




Week 3 Day 2
● Exit Ticket
https://forms.gle/71m5uBehEBkYWDAN8
● Journal Writing: Entry #5




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles,
tasks to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to
elicit student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to






The beginning of the lesson will be dedicated to only letting students know the agenda for
the day:
1. Journal Writing: Entry #5
2. Independent work time
3. Exit Ticket
(Overall the entire lesson will have students work on reflecting on their community identity
more today. Then students will have a lot of time to work and research their identity, and
then there is a wrap up activity with the exit ticket at the very end of the lesson.)
Have google slides projected to help guide the beginning of the lesson.




● T: Good morning/afternoon! How is everyone doing?
Ss: …
[Slide 2]
● T: We will continue to spend most of our time today researching. Before we can get
to that we have a journal writing prompt to answer.  And in the last 7 minutes of
















This where item 1 and 2 of the agenda will be taken care of. The 65 minutes of the lesson
will be split between students' journal writing for 15 minutes and students’ work time to
research independently for 50 minutes.
1. Journal Writing: Journal Entry #5
What groups or communities do you belong to?
Think back on our last literature circle discussion.
Are you in any school clubs? Global groups? Neighborhoods? Cultural
groups?
It would help to define group identity
What does it mean to you to belong to these groups? How does your group
membership influence your life?
2. Students are given time to work on researching aspects of their identity that they’ll
use for their project.
[slide 3]
● T: Pull out your notebooks and label the top of the page Journal Entry #5.
[Slide 4]
● T: Our writing prompt for today is: What groups or communities do you belong to?
And, what does it mean to you to belong to these groups? How does your group
membership influence your life? It might be helpful to think back to our literature
circle discussion last class.It might be helpful to start with a definition of community
and community identity. Think about the groups you belong to in school, in your
neighborhood, globally and what those things have in common.
***The teacher may want to develop a class definition for group identity/ community
identity or give them a quoted definition***
● Ss: (Students work on their journal writing for 15 minutes)
[Slide 5]
● T: Part 2 of the class will focus on conducting our independent research.
[Slide 6]
● T: You have fifty minutes. Now if this doesn’t relate to what you plan on researching
don’t worry about listening. But I thought an optional thing to research would be a
historical moment or movement that affected your identity or your group’s identity.
● Ss: (research for an hour)
Total:
7 min
Lesson Summary and Closure:
Before students leave, give them their Exit Ticket:
https://forms.gle/71m5uBehEBkYWDAN8
(This is a check-in on how they used their time and if they need any assistance for our next
session.)
[slide 7]
T: Great job working today! I hope everyone was productive! We have another class period
that will be dedicated to researching before we move into the next stage, synthesizing or
bringing all of our sources together in order to create our projects.
T: Before you go I’d like you to fill out the exit ticket.
https://forms.gle/71m5uBehEBkYWDAN8
Ss: Students fill out the exit ticket
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[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very
important for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of looking for books, reading, or
research then a reminder of technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Week 3 Day 2
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. How did researching go today? Was it productive? Why? *






Reading other resources you found last class
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Creating citations for the work you'll use in your project
Finished working on the journal writing prompt
Other:
3. Is there a question you have that you were unable to ask today? *
4. Is there something I can do to help you better research your project?
5. What is something you learned? *
LESSON PLAN #8
Lesson Title:  Identity Project Research
Day 3
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 8 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to
demonstrate understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
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● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT examine the relationship between themselves and their community
● SWBAT identify similarities and differences between themselves and the characters in the book.
● SWBAT define culture, community, and their own identities.
● SWBAT conduct independent research on their community identity.
● SWBAT communicate with one another in small group discussions about what they are learning
about their culture. As well as, the differences between them and the characters in the novel
who are a part of their culture.
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
(Students could begin to think of how they want to present their projects. Although, this is not
an explicit focus of today’s lesson.)
Academic Language:
● Vocabulary:
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to
the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to
a group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender,
and/or sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013,
p. 1133). Not only is identity a concept focused on the discovery of the individual but also on
the relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked
students to answer the guiding questions with their initial thoughts in a timed setting, just to
get an idea of how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: journal writing, class participation, Literature Circle discussion
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:




● Journal Writing: Entry #5




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks
to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to






The beginning of the lesson will be dedicated to only letting students know the agenda for the
day:
1. Literature Circle
2. Journal Writing: Entry #6
3. Independent work time
4. Exit Ticket
(Overall the entire lesson will have students work in groups first, then students will work on a
journal reflection by answering Journal Entry #6. Students will have the remaining time to
research their identity, wrapping up the lesson with an exit ticket.)
Have google slides projected to help guide the beginning of the lesson.




● T: Good morning/afternoon! How is everyone doing?
Ss: …
[Slide 2]
● T: I just wanted to say that you guys are all doing amazing! So I thought this would be
a great point in the unit for some encouragement. Could someone read the slide for
me? Or would you prefer me to say it?
● Ss:..
[Slide 3]
● T: Today’s agenda will be a literature circle. So in a minute we will be moving around
to get into our groups. Then we have a journal writing prompt to answer before we




















This where item 1, 2, and 3 of the agenda will be taken care of. The 67 minutes of the lesson
will be split between students' literature circle discussions for 20 minutes, journal writing for
15 minutes, and students’ work time to research independently for 32 minutes.
1. Literature Circle to discuss stereotypes, assumptions made about the characters in
the book
2. Journal Writing: Journal Entry #6
-Thinking about the characters in your book and the experiences they experience, do
you experience anything similar? Write about an example.
Experiences related to stereotypes, assumptions, or bias.
OR
-How can bias, stereotypes, and assumptions made by someone affect someone’s
life?
-What are some assumptions that you can correct with your project?
3. Students are given time to work on researching aspects of their identity that they’ll
use for their project.
[Slide 4]
● T: Let’s get into our literature circles to discuss our IRBs
● Ss: (Students get into their literature circles.)
● T: I’d like you to examine your book and the characters in it. Does your main character
run into people making assumptions about them? Are stereotypes present in your
book?
[Slide 5]
● T: Alright everyone return to your seats please, and pull out your notebooks. Label
the top of your page Journal Entry #6
[Slide 6]
● T: Today’s journal prompt is a two part question. Choose one of the #1 options and
then answer question #2.
● Ss: (Students work on their journal writing for 15 minutes.)
[Slide 7]
● T: Alright, now it's time to work independently and continue your research. Make
sure that you are creating citations for the sources you will use in your project. Also
that you are saving important links. You have 30 minutes to research today.
● Ss: (Students work independently conducting their research)
Total:
5 min
Lesson Summary and Closure:
Before students leave, give them their Exit Ticket:
https://forms.gle/MH9SNEobEPA3WcZk6
(This is a check-in on how they used their time and if they need any assistance for our next
session.)
[slide 8]
● T: Great job working today! The next stage of our unit will be used to synthesize or
bring all of our sources together in order to create our projects. Week 4 we will start
creating our actual projects.
● T: Before you go I’d like you to fill out the exit ticket. Also, remember to continue
reading your IRBs.
https://forms.gle/MH9SNEobEPA3WcZk6
● Ss: Students fill out the exit ticket
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[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very
important for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of looking for books, reading, or
research then a reminder of technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Week 3 Day 2
Exit Ticket
(* Copy and pasted from the Google Forms format.*)






2. Do you need more time to research outside sources?
Yes
No
Maybe, but not much time.
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3. What kind of project will you begin designing next week? *
4. Do you need me to bring any special materials to create your project?
Please let me know what you need. *
LESSON PLAN #9
Lesson Title:  Identity Project Creation
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 9 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to
demonstrate understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
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● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed. ***This is only applicable to written/physical
projects.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may include
ethical remixing or transformation of work, for a specific, current, relevant purpose; publish
work, considering audience, demonstrating understanding of digital footprint.*** This is only
applicable to digital projects.
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT define culture, community, and their own identities.
● SWBAT identify similarities and differences between themselves and the characters in the book.
● SWBAT examine the relationship between themselves and their community
● SWBAT communicate with one another in small group discussions about what they are learning
about their culture. As well as, the differences between them and the characters in the novel
who are a part of their culture.
● SWBAT conduct independent research on their community identity.
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
SWBAT create a project to share their identity with an audience.
Academic Language:
● Vocabulary:
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to
the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the
relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked
students to answer the guiding questions with their initial thoughts in a timed setting, just to get
an idea of how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: class participation, Literature Circle discussion
● Formal: Conferences
• Summative Assessment: (planned for the future, if any)




Week 4 Day 1
● Students will need an electronic device and their notebook
● Students’ IRB
● Project Creation Materials (Colored pencils, paper, etc.,)
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks
to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to carry










3. Independent work time
4. Homework
(Overall the entire lesson will have students work in groups first. Students will have the
remaining time to begin working on creating their projects. Students will meet today or next
class with the teacher to cjeck-in and give a progress report.) *It might be helpful to give more
instruction or create optional supports for students to use if they are having a difficult time
knowing how to start.***
*Have google slides projected to help guide the beginning of the lesson.




● T: Good morning/afternoon! How is everyone doing?
Ss: …
[Slide 2]
● T: This week the focus of our class will be to put together all of the research and our
personal experiences into a project.As you remember the project is not due until the
end of the sixth week of the unit. However, next week I will encourage you to also
begin thinking of how you would like to create a presentation of your project. So it is
important to use this week to make significant progress on creating your project. Does




● T: We have conferences today at _____.  We will have conferences for today and the
next class. ***The teacher can determine conference slots or have students sign up for
them.
[Slide 4]
● T: Our agenda for today is to discuss in our literature circles. Then to have our mid-unit
conferences to  discuss your progress and next steps. While you wait for your














This where item 1, 2, and 3 of the agenda will be taken care of. The 65 minutes of this portion
will be split between students' literature circle discussions for 15-25 minutes, conferences, and
students’ work time to create their own projects.
1. Literature Circle to discuss distinguishing features of the main characters in their books
2. Students will have a one on one conference with the teacher in order to check their
progress, develop interventions and or encouraging them to revise their prior plans, as
well as sharing new information with them about the upcoming weeks.
3. Students are given time to work on researching aspects of their identity that they’ll
use for their project.
[Slide 5]
● T: Let’s get into our literature circles to discuss our IRBs
● Ss: (Students get into their literature circles.)
[Slide 6]
● T: I’d like you to examine your book’s characters. What makes your character stand
out? (Stand out from their family, community, and culture) What makes your main
character an individual? What have you learned from the characters in your book?
● Ss: (Students discuss in their groups for 15-25 minutes.)
[Slide 7]
● T: Thank you for the discussions, now let’s move onto the next agenda item,
conferences! _____ will be the first student.
[Slide 8]
● T: While you are waiting on your turn for conferences, you can begin to work on
creating your project, finishing your research, reading, whatever you need to do that’s
related to this unit.
[Slide 9]
● T: Very quickly I thought it might be useful to look at all of the possibilities that you can
make as a part of your project. And if you notice right here, it says you can come up
with something else not on this list too! In order to work you’ll have to have some type
of idea of what you want to create and put together. Does anyone have any questions?
● S: ...
[Slide 10]
● T: Great! That means we can begin to work. Here is a list of things to think about in
case you get stuck.
● S: (students work on creating their projects while the teacher meets with students one




Lesson Summary and Closure:
Before students leave for the day, reiterate their homework and the general plan for the week.
[slide 11]
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● T: Great job working today! We have one more class period this week to work on
creating our actual projects. Before you go I’d like to share with you your homework.
Remember to continue reading your IRBs. Finish up any research that you have to do.
Remember that you need to have three sources besides your IRB in order to get full
points on your project. If you have time, work on your project a little bit more before
next class.
[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very
important for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of looking for books, reading, or research
then a reminder of technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Progress Conference Sign-Up Sheet
Day 1












































Lesson Title:  Identity Project
Presentation Creation
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 10 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and changed
over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including academic
journals and peer-reviewed sources, demonstrating understanding of subject of investigation, and
share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
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● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed. ***This is only applicable to written/physical
projects.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may include
ethical remixing or transformation of work, for a specific, current, relevant purpose; publish work,
considering audience, demonstrating understanding of digital footprint.*** This is only applicable
to digital projects.
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT define culture, community, and their own identities.
● SWBAT identify similarities and differences between themselves and the characters in the book.
● SWBAT examine the relationship between themselves and their community
● SWBAT communicate with one another in small group discussions about what they are learning
about their culture. As well as, the differences between them and the characters in the novel who
are a part of their culture.
● SWBAT conduct independent research on their community identity.
● *SWBAT create a project to share their identity with an audience.*
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
Academic Language:
● Vocabulary:
Independent Research: Students will be researching their project on their own. With little guidance
from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to the
world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the relationship
between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked students
to answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of
how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: journal writing, class participation
● Formal: Exit Ticket, conference
• Summative Assessment: (planned for the future, if any)
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● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 4 Day 2
● Exit Ticket
https://forms.gle/ih9XPrBATqRZYy3p6
● Students will need an electronic device and their notebook
● Students’ IRB
● Project Creation Materials (Colored pencils, paper, etc.,)
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to
be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;











3. Independent work time
4. Homework
(Overall the entire lesson will have students work on reflecting on their own uniqueness through
a journal prompt. Then students will have the remaining time to begin working on creating their
projects and meeting with the teacher if they haven’t completed a progress conference check-in.)
*It might be helpful to give more instruction or create optional supports for students to use if
they are having a difficult time knowing how to start.***
*Have google slides projected to help guide the beginning of the lesson.
(Select the day 2 presentation from the Week 4 folder or from the link above listed in materials)
[slide 1]
(Check-in with students.)
● T: Good morning/afternoon! How is everyone doing?
Ss: …
[Slide 2]
● T: We are continuing to focus on putting together our identity projects. Again, the project
is not due until the end of the sixth week of the unit. Next week though we want to start
creating or thinking of how we will present the projects so it’s important to work on




● T: We have conferences today at _____.  Today is the last day to schedule your progress
conference. So if you didn’t have a conference last class make sure you have one today!
***The teacher can determine conference slots or have students sign up for them.
[Slide 4]
● T: Today’s agenda is to do some reflection by taking some time to write in our journals.
Then to have our mid-unit conferences to  discuss your progress and next steps. And
while waiting for your conference or if you’re already done, working on creating your


















This where item 1, 2, and 3 of the agenda will be taken care of. The 65 minutes of this portion will
be split between students' literature circle discussions for 15-25 minutes, conferences, and
students’ work time to create their own projects.
1. Journal Writing: Journal Entry #7
What makes you a unique individual?
What sets you apart from your classmates, siblings, friends, family, a stranger?
2. Students will have a one on one conference with the teacher in order to check their
progress, develop interventions and or encouraging them to revise their prior plans, as
well as sharing new information with them about the upcoming weeks.
3. Students are given time to work on researching aspects of their identity that they’ll use
for their project.
[Slide 5]
● T: Alright everyone please  pull out your notebooks.
[Slide 6]
● T: Today’s Journal Entry is #7, make sure to tile the top of your page journal entry #7. The
prompt asks you to think and write about What makes you a unique individual? What
sets you apart from your classmates, siblings, friends, family, a stranger?
● Ss: (Students work on their journal writing for 15 minutes.)
[Slide 7]
● T: Remember those that didn’t complete a conference last class, must meet with me
today!
● Ss: (Students sign up for a conference or can be reminded of their order if the teacher
selects when teachers will go.)
[Slide 8]
● T: Time to transition from our journal writing to your independent work time for creating
your identity project.
[Slide 9]
● T: Everyone should be working on your project for the remaining time. You can work on
your own, independently doing your own thing. Or if you are a learner who must speak
with others in order to
● succeed then you can work together with your literature circle members and bounce
ideas off of one another.S:
Total:
5 min
Lesson Summary and Closure:
Before students leave for the day, reiterate their homework and the general plan for the week.
Before students leave, give them their Exit Ticket:
https://forms.gle/ih9XPrBATqRZYy3p6
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(This is a check-in on how they used their time and if they need any assistance for our next
session.)
[slide 10]
● T: Great job working today! Don’t worry about not completing your project. Like I said
earlier there is still more time to create you project and to work. However next time will
be slightly different, we will be thinking about what and how we’ll present.
● T: I’d like you to fill out this exit ticket before you leave.
[SLide 11]
● T: Before you go I’d like to share with you your homework. Remember to continue
reading your IRBs. Finish up any research that you have to do. Remember that you need
to have three sources besides your IRB in order to get full points on your project. If you
have time, work on your project a little bit more before next class.
[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very important
for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of looking for books, reading, or research
then a reminder of technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
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Progress Conference Sign-Up Sheet
Day 2











































Week 4 Day 2
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. Share the progress of your project. What have you been working on?









Lesson Title:  Identity Project
Presentation Creation
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 11 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to demonstrate
understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.2.1 Write routinely for a range of tasks (e.g., personal interest, enjoyment, academic tasks),
purposes, and audiences, choosing topics and format, including visual elements (e.g., illustrations,
charts, tables, and audiovisual elements) when applicable.
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● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed. ***This is only applicable to written/physical
projects.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may include
ethical remixing or transformation of work, for a specific, current, relevant purpose; publish work,
considering audience, demonstrating understanding of digital footprint.*** This is only applicable
to digital projects.
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT define culture, community, and their own identities.
● *SWBAT identify similarities and differences between themselves and the characters in the book.*
● SWBAT analyze how their individual identity is different or influenced by their cultural/community
identity.
● SWBAT examine the relationship between themselves and their community
● *SWBAT communicate with one another in small group discussions about what they are learning
about their culture. As well as, the differences between them and the characters in the novel who
are a part of their culture.*
● *SWBAT reflect in writing on their emotional responses and personal connections to their novels
and also their community.*
● SWBAT conduct independent research on their community identity.
● *SWBAT create a project to share their identity with an audience.*
● *SWBAT discern for themselves which style of presentation is most suitable for them as learners.*
Academic Language:
● Vocabulary:
Presentation: Sharing information with other people in an organized fashion
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to
the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to a
group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender, and/or
sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013, p. 1133).
Not only is identity a concept focused on the discovery of the individual but also on the
relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
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● What is identity? What facets make up an identity? -Quick write from day 1 where I asked students
to answer the guiding questions with their initial thoughts in a timed setting, just to get an idea of
how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: literature circle, journal writing, class participation
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 5 Day 1
● Exit Ticket
https://forms.gle/7LHT6yCbY8xx69UJ7
● Students will need an electronic device and their notebook
● Students’ IRB
● Project Creation Materials (Colored pencils, paper, etc.,)
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to
be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to carry










3. Independent Work Time
4. Exit Ticket
(Overall the entire lesson will have students work on reflecting on how identity changed over
time. First by examining their character’s development in their literature circles and then
through personal reflection in their journals. Then students will have the remaining time to work
on creating their projects and their presentations.) *It might be helpful to give more instruction
or to create optional supports for students to use if they are having a difficult time knowing how
to begin constructing their projects/presentations.***
*Have google slides projected to help guide the beginning of the lesson.




● T: Good morning/afternoon! How is everyone doing?
Ss: …
T: Welcome to week 5! We have this week and next week to complete working on our
projects and presentations.
[Slide 2]
● T: Today will be a busy day. We have our literature circle discussion, a journal writing
prompt, and then we can work on our projects and presentations. We’ll wrap up class
























This where item 1, 2, and 3 of the agenda will be taken care of. The 67 minutes of this portion
will be split between students' literature circle discussions for 15 minutes, journal writing for 10
minutes, and students’ work time to create their own projects for 40 minutes.
1. Literature Circles:
How has your main character’s identity changed over the course of the book?
What influenced your character to change?
Is identity permanent or fluid?
2. Journal Writing: Journal Entry #8
How has your identity changed over time?
3. Students are given time to work on creating their projects and presentations.
[Slide 3]
● T: First let’s get into our literature circles! I’d like you to discuss:
How has your main character’s identity changed over the course of the book?
What influenced your character to change?
Is identity permanent or fluid?
● Ss: (discuss with their groups for 15 mins)
[Slide 4]
● T: Great job everyone! Let’s return to our seats.
● Ss: (return to their desks.)
● T: We are going to continue to think about how identity changes and specifically in
regards to ourselves. For the next ten minutes think and write about how your identity
has changed over time.
● Ss: (Write in their journals.)
[Slide 5]
● T: Thank you! Now you have independent work time. Please use this time to work on
creating either your identity project or identity presentation. Remember that both are
due _____. The identity project presentation summarizes what you have learned
through this identity project (key takeaways), includes imagery/ images for the
audience, and includes multiple sources (3+). You can decide what pieces of your project
you share with the class through the presentation .





Lesson Summary and Closure:.
Before students leave, give them their Exit Ticket:
https://forms.gle/7LHT6yCbY8xx69UJ7
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(This is a check-in on their progress and if they need any assistance in our next class.)
[slide 6]
● T: Great job working today! I’d like you to fill out this exit ticket before you leave.
[Bell rings]
Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very important
for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of working then a reminder of technology
expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
Week 5 Day 1
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. How close are you to being done with your project? *
Done
I have a lot of work to do
I'm close to being finished
Other:
2. Have you begun to plan your presentation? *
Yes, I've been thinking about it but I haven't made it yet.
Yes! I even started making it!
Not yet, I like to work on one thing at a time.
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NO! I'm struggling to work on my project.
Other:
3. What can I do in the next class to help you be successful? *
LESSON PLAN #12
Lesson Title:  Identity Project
Presentation Creation
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 12 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to
demonstrate understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant, and
marginalized social groups.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
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● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed. ***This is only applicable to written/physical
projects.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may include
ethical remixing or transformation of work, for a specific, current, relevant purpose; publish
work, considering audience, demonstrating understanding of digital footprint.*** This is only
applicable to digital projects.
● 11.2.2.1 Write routinely for a range of tasks (e.g., personal interest, enjoyment, academic tasks),
purposes, and audiences, choosing topics and format, including visual elements (e.g.,
illustrations, charts, tables, and audiovisual elements) when applicable.
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT define culture, community, and their own identities.
● *SWBAT identify similarities and differences between themselves and the characters in the
book.*
● SWBAT analyze how their individual identity is different or influenced by their
cultural/community identity.
● SWBAT examine the relationship between themselves and their community
● *SWBAT communicate with one another in small group discussions about what they are learning
about their culture. As well as, the differences between them and the characters in the novel
who are a part of their culture.*
● *SWBAT reflect in writing on their emotional responses and personal connections to their novels
and also their community.*
● SWBAT conduct independent research on their community identity.
● *SWBAT create a project to share their identity with an audience.*




Presentation: Sharing information with other people in an organized fashion
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes, habits,
values, and practices that serve as a filter through which a group of people view and respond to
the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship to
a group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender,
and/or sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013,
p. 1133). Not only is identity a concept focused on the discovery of the individual but also on the
relationship between self and others.
Community Identity: The parts of a person’s identity that they share and have in common with
others.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
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● What is identity? What facets make up an identity? -Quick write from day 1 where I asked
students to answer the guiding questions with their initial thoughts in a timed setting, just to get
an idea of how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: literature circle, class participation
● Formal: Journal writing
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 5 Day 2
● Students will need an electronic device and their notebook
● Students’ IRB
● Project Creation Materials (Colored pencils, paper, etc.,)
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks
to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to carry










3. Independent Work Time
(The focus of this lesson is to have students reflect on what they wish to share with their
peers. First through personal reflection in their journals. Then students will have the remaining
time to work in their groups discussing their projects and independent work time to create
their projects and their presentations.)
***It might be helpful to give more instruction or to create optional supports for students to
use if they are having a difficult time knowing how to begin constructing their
projects/presentations.***
*Have google slides projected to help guide the beginning of the lesson.









● T: Today we are going to do some writing first, then we will join our literature circles
for a discussion, and then we will spend the rest of class working on our projects and
presentations.  There won’t be an exit ticket today. And like any other day your
























This where item 1, 2, and 3 of the agenda will be taken care of. The 72 minutes of this portion
will be split between students' journal writing for 10 minutes, literature circle discussions for
15 minutes,  and students’ work time to create their own projects and presentations.
1. Journal Writing: Journal Entry #9
-What do you want your classmates to know about your identity and what don’t you
want them to know?
2. Literature Circles:
-What are your concerns/ worries?
-What are you hoping to accomplish with your project?
-What can others help you with? / What questions do you have that other people’s
opinions can help you decide?
3. Students are given time to work on researching aspects of their identity that they’ll




● T: Let’s get into our literature circles! Instead of discussing your IRBs I’d like you to
discuss your project instead. Some things you could talk about are:
What are your concerns/ worries?
What are you hoping to accomplish with your project?
What can others help you with? / What questions do you have that other people’s
opinions can help you decide?
● T: After our discussion we are going to have work time so if you finish before time is
up or if you want to keep discussing your projects that’s fine. But I’m going to set a 15
minute timer to keep track of how much time is left.
● Ss: (discuss with their groups for 15 mins)
[Slide 5]
● T: You have independent work time until the end of class. Please use this time to work
on creating either your identity project or identity presentation. Remember that both




Lesson Summary and Closure:.
The teacher can remind students to continue to work on their projects and presentations for
homework. Also to read their IRBs.
T: Great job working today!
[Bell rings]
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Have a great day everyone, see you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very
important for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of working then a reminder of
technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
LESSON PLAN #13
Lesson Title:  Identity Project
Presentation Creation
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Identity Project Day in Lesson Sequence: 13 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to
make meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.7.1 Formulate self-generated questions narrowing or broadening the inquiry to
demonstrate understanding of the subject under investigation.
● 11.2.7.2 Plan and conduct independent research from a wide variety of sources including
academic journals and peer-reviewed sources, demonstrating understanding of subject of
investigation, and share findings in writing.
● 11.1.2.3 Read widely, locating, selecting, and reading texts to examine concepts or issues from
multiple viewpoints or perspectives like and unlike their own from dominant, nondominant,
and marginalized social groups.
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● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed. ***This is only applicable to
written/physical projects.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may
include ethical remixing or transformation of work, for a specific, current, relevant purpose;
publish work, considering audience, demonstrating understanding of digital footprint.*** This
is only applicable to digital projects.
● 11.2.2.1 Write routinely for a range of tasks (e.g., personal interest, enjoyment, academic
tasks), purposes, and audiences, choosing topics and format, including visual elements (e.g.,
illustrations, charts, tables, and audiovisual elements) when applicable.
Content Objectives: * Star SWBATs are the focus of this lesson.
● SWBAT define culture, community, and their own identities.
● *SWBAT identify similarities and differences between themselves and the characters in the
book.*
● SWBAT analyze how their individual identity is different or influenced by their
cultural/community identity.
● SWBAT examine the relationship between themselves and their community
● *SWBAT communicate with one another in small group discussions about what they are
learning about their culture. As well as, the differences between them and the characters in
the novel who are a part of their culture.*
● *SWBAT reflect in writing on their emotional responses and personal connections to their
novels and also their community.*
● SWBAT conduct independent research on their community identity.
● *SWBAT create a project to share their identity with an audience.*




Presentation: Sharing information with other people in an organized fashion
Independent Research: Students will be researching their project on their own. With little
guidance from the teacher so that they can search what is important to their project.
Literature Circles: Student centered reading groups where students have the chance to lead
discussions related to their IRB and make personal connections.  Everyone has a role and
participates fully in the discussion.
Culture: “Culture is a social system that represents an accumulation of beliefs, attitudes,
habits, values, and practices that serve as a filter through which a group of people view and
respond to the world in which they live” (Shade, 1997, p.18).
Identity: “This question encompasses how people act, think, feel, and behave in relationship
to a group, society, people, and environment. It focuses on individuals’ racial, ethnic, gender,
and/or sexual orientation perceptions in relation to the dominant culture group” (Cortés, 2013,
p. 1133). Not only is identity a concept focused on the discovery of the individual but also on
the relationship between self and others.




• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? -Quick write from day 1 where I asked
students to answer the guiding questions with their initial thoughts in a timed setting, just to
get an idea of how they’d define these terms and how they think of themselves.
• Formative Assessment: Informal and Formal
● Informal: literature circle, class participation
● Formal: Exit Ticket
• Summative Assessment: (planned for the future, if any)
● Identity Project and or a Project Presentation
Materials:
● Google Slides:
Week 5 Day 3
● Exit Ticket
https://forms.gle/QB7W26v76gHzL5Z29
● Students will need an electronic device and their notebook
● Students’ IRB
● Project Creation Materials (Colored pencils, paper, etc.,)
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles,
tasks to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to






Encouraging students is key to keeping their motivation and morale high. Sharing words of
encouragement at this point in the unit would be beneficial. Then transitioning into today’s
lesson through important reminders and sharing the agenda will conclude this portion of the
lesson.
The beginning of the lesson will be dedicated to letting students know the agenda for the
day:
1. Literature Circle
2. Independent Work Time
3. Exit Ticket
(Overall the entire lesson will have students work on reflecting on how identity is both
visible and invisible. There are different markers of identity and this can also change over
time. Students will begin this reflection through their literature circles. Then students will
use the remaining time to work on creating their projects and their presentations. The
lesson will conclude with an exit ticket)
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***It might be helpful to give more instruction or to create optional supports for students to
use if they are having a difficult time knowing how to begin constructing their
projects/presentations.***
*Have google slides projected to help guide the beginning of the lesson.




● T: Good morning/afternoon! How is everyone doing?
Ss: ….
[Slide 2]
● T: I just wanted to share some words of encouragement with you all! Does someone
want to read it for the class or should I read it? (smiles)
● Ss: (Students decide to read the slide or they ask the teacher to read it.)
[Slide 3]
● T: Before we continue to work on our presentations I thought it might be good to
remind you all that they should include images. This can be actual pictures or images
created through descriptive language. You should be using three sources in addition
to your IRB to help support what you are saying about your identity. The




● T: Today we’ll have a literature circle discussion, and then we can work on our
projects and presentations. We’ll wrap up class with a little exit ticket. I want to











This where item 1, 2, of the agenda will be taken care of. The 72 minutes of this portion will
be split between students' journal writing for 10 minutes, literature circle discussions for 15
minutes,  and students’ work time to create their own projects and presentations.
1. Literature Circles:
Identity is complex and it isn’t always visible. How does your character’s
identity visibly change in different settings?
Identify visible and invisible characteristics of Identity
Think about your own identity and which aspects you give the most
importance to- are these visible or invisible factors?
2. Students are given time to work on creating their identity project and presentation.
[Slide 5]
● T: First let’s get into our literature circles! Remember you can discuss these
questions or something else you think is important.
Identity is complex and it isn’t always visible. How does your character’s identity
visibly change in different settings?
Identify visible and invisible characteristics of Identity
Think about your own identity and which aspects you give the most importance to.
Are these aspects visible or invisible?







● T: Thank you for the great discussions! Now you have independent work time.
Please use this time to work on creating either your identity project or identity
presentation. Remember that both are due soon on the  _____. Okay, let’s get
started! Unless someone has a question?




Lesson Summary and Closure:.
Before students leave, give them their Exit Ticket:
https://forms.gle/QB7W26v76gHzL5Z29
(This is a check-in on their progress and if they need any assistance in our next class.)
[slide 7]
● T: Great job working today! Please continue to work on your projects nd
presentations for homework. Continue to read your IRBs. We have one more
literature circle next week.
● T: Before you go, I’d like you to fill out this exit ticket.
https://forms.gle/QB7W26v76gHzL5Z29
● Ss: (Fill out the exit ticket and ask any questions.)
[Bell rings]
Have a great day everyone and a safe weekend! See you XXXXday!
Management and Safety Issues:
● Letting students know that they can come to you if someone in the class makes them feel
uncomfortable or makes attacking comments and that there will be action taken is very
important for students to feel safe and comfortable in the class.
● If students are using their devices to be off task instead of working then a reminder of
technology expectations should be made.
Curricular Resources / Citations:
Shade, B. J. (1997). Creating culturally responsive classrooms (1st ed.). American
Psychological Association.
Kaldis, B. (2013). Identity, social. In Encyclopedia of philosophy and the social sciences
(Vol. 1, pp. 455-457). SAGE Publications, Inc.,
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Week 5 Day 3
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. How are you feeling that the deadline for the project and presentation are
next weekend? (Give details.) *
2. What can I do to help you, next week in class? *
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Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Identity Project Lab Day
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Unit Work Day ( Identity Project) Day in Lesson Sequence: 14 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to make
meaning or deepen understanding of a topic, and annotate learning.
● 11.3.3.1 Select and deliver most applicable style of presentation to communicate knowledge and
ideas appropriate to task, purpose, audience, and discipline, ensuring that audience can follow
the line of reasoning in presentation of knowledge of ideas, following ethical and safe
communication practices.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may include
ethical remixing or transformation of work, for a specific, current, relevant purpose; publish work,
considering audience, demonstrating understanding of digital footprint.
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Content Objectives:
● SWBAT discern for themselves which style of presentation is most suitable for them as learners.
● SWBAT create a project to share their identity with an audience.
● SWBAT communicate with one another in a group discussion about what they are learning about
their culture. As well as, the differences between them and the characters in the novel who are a
part of their culture. Students should provide specific examples from the text to support their
findings.
● SWBAT examine the relationship between themselves and their community (neighborhood
community, school community, gender community, sexual orientation community, cultural
community, or racial community)
● SWBAT analyze how their individual identity is different or influenced by their cultural/community
identity.
● SWBAT reflect in writing on their emotional responses and personal connections to their novels
and also their community.
Academic Language:
● Vocabulary:
Mock Presentation = a practice presentation given to a smaller audience.
IRB= Independent reading book
SWOT Analysis = a method to examine the strengths, weaknesses, opportunities, and threats of
something. In our case using works of literature to examine subjects like culture and identity.
● Academic Language Objective (syntax or discourse level): Students will be able to explain why
their IRB was useful or ineffectivel in helping them to define their identity by using the word
because in their sentences. (Journal writing.)
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? (Quick write from day 1)
• Formative Assessment: Informal and Formal
● Informal: class participation, group discussion
● Formal: Mock Presentation feedback form and participation
• Summative Assessment: (planned for the future, if any)
● Identity Project Presentation
Materials:
● Google Slides:
Week 6, Day 1
● Conference Sign up Sheet
D1. Conference Sign up Sheet
● Mock Presentation Feedback Form




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to
be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to carry
out the lesson flawlessly
5 min
Lesson Launch:
The teacher opens with a quote from their IRB and discusses how it relates to identity. (Making
a connection to the unit’s guiding questions and having students answer these questions
mentally.) Then the teacher tells students the day’s agenda:
The last Literature Circle
The last Journal writing: Entry #10
Work Time/ Mock Presentation
Conferences
● Have google slides projected to help guide the beginning of the lesson
(Select the day 1 presentation from the Week 6 folder or the link above listed in
materials)
[slide 1]
● T: Hello everyone! Welcome to week 6 of 8 on our identity unit. This is our last week to
work on finishing up our projects and getting our presentations ready.
[Slide 2]
● T: I thought it would be good to open with a quote from one of my IRBs, this is what the
main character’s mom is saying to the character I connected to. Would anyone like to
read it?
“Who are you?” she repeats. “Of the millions and billions of people in the
world, you’re the only person who can answer that. Not people online or at
your school. I can’t even answer that. I can say who I think you are. But you’re
the only one who can say who you are with authority. So, who are you?”
(If someone does volunteer, be sure to thank them!)
[slide 3]
● T: This quote really connected with our guiding question that we’ve been trying to
answer all of these weeks. Who are you? People might have an idea of who you are and
it can be a true reflection or a distorted image. And your power and authority comes in
being able to tell someone who you are with pride. That their ideas of who you are, are
wrong that you are actually so much more! Right?! And in order to answer that
question of who you are, we asked ourselves a few more to help us narrow it down:
What factors influence how you see yourself?  How does our community shape who we
are? How do you share your identity with others?
[Slide 4]
● T: Our plan today is to have our last literature circle discussion with our group members.
We’ll do this for 20 minutes from __:__ to __:__ And then we’ll do some silent writing
in our journal to reflect for a bit. Remember that the writing prompt is optional if you
have something else that you need to reflect on and get out. After our journaling we’ll




















The teacher uses the Google Slides to guide their instruction. During this portion of the lesson
students will be conducting their last literature circle, Journal writing- Entry #10,  working on
their projects or if they’re finished students will do a mock presentation. The teacher will have
to give instructions on how to do a mock presentation and why they are filling out a feedback
form.
[Slide 5]
T: Part 1 of class will be discussing our IRBs but before we do that [Slide 6] can
someone tell me why we read our IRBs?
Ss: (answer)
T: Thank you _____! That’s right/ close/ that too and also- [Slide 7] literature is a great
tool to see our lives, identities, culture, and values reflected back to us through the
characters and situations they experience. Those experiences might jump out more to
us by reading them happening to someone else which is why we used an IRB to begin
our projects.
[Slide 8]
T: Here are some of the discussion topics and questions you can discuss but if the
conversation develops in another direction that is about the books and identity then it
is okay!
Please go ahead and get into your literature circles and we’ll come back at __:__.
(20-25 mins students will be discussing their IRBs depending on how long directions took.)
T: Great! It sounds like everyone had good conversations going! Let’s return to our
spots/desks and pull out our journals. [Slide 9] We’ll now switch activities to reflect on
what we just talked about and heard from our classmates for the next 15 minutes.
[slide 10]
T: For our writing prompt we’ll be doing a SWOT analysis. Has anyone done one of
these before?
Ss: (depending on students’ responses they might not need as long of an explanation or
an explanation from the teacher but a peer.)
T: So a SWOT asks us to analyze something’s strengths, weaknesses, opportunities, and
threats. And since we’ve been using works of literature I thought we would analyze the
strengths, weaknesses, opportunities, and threats books have to exploring identity and
culture.
(*The teacher could have students make a prediction as to what the prompts for these
categories could be…)
[slide 11]
T: Can I please have someone read our writing prompt for Strengths?
Ss: (reads)
T: Thank you _____. Does someone else want to read the writing prompt for
Weaknesses?
Ss: (reads)
T: Thank you _____.  Someone else for Opportunities?
Ss: (reads)





T: Thank you _____. I appreciate all of the volunteers reading! If you don’t think you’ll
get to all of these prompts in the next 15 minutes, start by writing them on your paper.
If you'll turn this entry in for me to read, otherwise, don’t worry about it and just get
started answering the prompts that you can! (smile)
[Slide 12]
T: Alright everyone that is time! For the last part of class we will have some work time
to take care of a few things.
[slide 13]
T: First, if you haven’t finished your project or presentation then work on that first! If
you’re stuck, come talk to me. I want everyone either today or next class period to
come check in with me and have a little conference. Even if you completed your project
I still want you to come talk to me! And then the last thing we have to do either today
or next time is to do a mock presentation.
Does anyone know or have a guess for what a mock presentation is?
Ss: (Can either be silent or they might know or throw out some guesses, depending on
what they do the next slide might not need to be touched on for too long.)
[Slide 14]
T: Mock Presentations are a practice presentation given to a smaller audience. They are
used to spot areas that could be improved so that the graded presentation is the best it
can be! In ___(Schoology, google classroom, google folder, etc.,) you will find a Mock
Presentation Feedback Form. You will use this form to give feedback to your partner.
And for your mock presentation, I would like you to pair up with another student who
feels like their presentation is done and who is someone new. Meaning they aren’t a
member of your literature circle because someone new who might not know your
identity can give a fresh perspective on your project and maybe better feedback.
[Slide 15]
T: After you present to your partner, I want you to read their feedback and then if what
they commented made you have questions ask them! If you’re curious about what they
mean or have a new question for them go ahead and ask them while they’re here!
[Slide 16]
T: Just like they were great listeners and partners I want you to listen and watch their
presentation carefully. Fill out the feedback form during and after their presentation.
[Slide 17]
T: Once both of you have presented and given each other feedback then make any
changes that you have to make in order for your presentation to be the best it can be!
You have the last 20-25 minutes of class to get started. Remember that we have next
class to work on these things too!
2 min Lesson Summary and Closure:
Go over the homework for students:
Work on your project and presentation
Work on missing assignments
Finish your IRB :)
T: Great job everyone! For homework make sure that you work on your project and or
presentation because we only have one more class period to work on it! We also only have one
more class period to complete a mock presentation if you haven’t gotten to it today.
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The other piece of homework is to work on any missing assignments from this unit that you
would like credit for! Lastly, [smile] it might be good to finish your IRB if you haven’t already.
After all, you’ve read this far, don't you want to know how it ends?
Have a good day and see you XXXXday!
Management and Safety Issues:
● Students might need a lesson or word of caution on how to give constructive feedback if they
haven’t already or have shown that they don’t have this skill.
● Reminders of respect and or norms might be necessary depending on classroom climate &
relationships.
● Since the class period is broken into different parts there is a lot of transition time that is needed.
● Teachers might force reading/ student engagement through drawing sticks/ calling on students.
Curricular Resources / Citations:
Final Conference Sign Up Sheet
XXXXXX XX, 20XX
Time Order # Student Name
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Mock Presentation Feedback Form
Your Name: Partner’s Name:
Title of their Presentation:
(As you listen and watch their presentation use this checklist to help check their
progress.)
Did they introduce themselves?
Yes___ No___
Can you hear them clearly?
Yes___ No___
Do they have pictures or use verbal imagery to describe things?
Yes___ No___
Did they use quotes from their IRB?
Yes___ No___
Did they use quotes from other sources?
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Yes___ No___
Did they use quotes from 3 other sources?
Yes___ No___, only __ sources.
Did they use language that you understood?
Yes___ No___
Did they give definitions for terms that might not be known to people
outside of the community that uses those terms?
Yes___ No___
Did they ask you if you had any questions at the end of their presentation or
during?
Yes___ No___
(Feedback for their presentation overall. Fill this in after they are done presenting.)
1. What did they do really well?
2. Did they say something or have something displayed that confused
you?
3. What can they improve on to make their presentation even better?
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LESSON PLAN #15
Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Identity Project Lab
Day
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: ( Identity Project) Day in Lesson Sequence: 15 out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider
audience; plan, draft, revise, and edit work considering the publishing plan
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to
make meaning or deepen understanding of a topic, and annotate learning.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.3.3.1 Select and deliver most applicable style of presentation to communicate knowledge
and ideas appropriate to task, purpose, audience, and discipline, ensuring that audience can
follow the line of reasoning in presentation of knowledge of ideas, following ethical and safe
communication practices.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may
include ethical remixing or transformation of work, for a specific, current, relevant purpose;
publish work, considering audience, demonstrating understanding of digital footprint.
Content Objectives:
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● SWBAT discern for themselves which style of presentation is most suitable for them as
learners.
● SWBAT create a project to share their identity with an audience.
● SWBAT reflect in writing on their emotional responses and personal connections to their
novels and also their community.
● SWBAT examine the relationship between themselves and their community (neighborhood
community, school community, gender community, sexual orientation community, cultural
community, or racial community)
● SWBAT analyze how their individual identity is different or influenced by their
cultural/community identity.
Academic Language:
● Vocabulary: discern= decide, presentation= sharing information with other people, Mock
Presentation= means a fake or practice presentation.
● Academic Language Objective (syntax or discourse level): Students will share the most
important information in their presentations that will help others know more about their
identity. Students will organize this information in a way that is easy to understand. Students
will check how easy their presentation is to understand by doing a mock presentation.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? (Quick write from day 1)
• Formative Assessment: Informal and Formal
● Informal: Verbal checks of progress on projects/ conferences
● Formal: Project Reflection Written Response
• Summative Assessment: (planned for the future, if any)
● Identity Project Artifact/Product and Presentation
Materials:
● Google Slides:
Week 6, Day 2 Slides
● Reflection Prompt (Half-sheet handout of the prompt as well as it being included on the
google slides)
● Different work stations set up around the classroom:
o 1 workstation is dedicated to those still working on finalizing their projects to be
presented/ the separate presentation they’ll give to the class.
o 2nd workstation is dedicated to those who have finished up their projects/
presentations but still need to complete a mock presentation to find any holes in their
logic/presentation in order to do better for the large group presentation. (It would be
helpful to have a sign-up/ availability sheet so that students who are finished ahead of
the group can be seeked out once other students finish their presentations.
o 3rd workstation is for students who have already completed a mock presentation,
made adjustments to their presentation and are confident for their presentation day.
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They are able to work independently and reflect on the process of this project and
their big takeaways. (All students are tasked with writing a reflection. Those who don’t
get to this step in class will need to complete it as homework. It is due along with their
projects and or presentations.)
● Basket or something to collect notebooks for this class period
● Optional sign up method for conferences: D.2 Conference Sign up Sheet
● Optional method of having a check-in: https://forms.gle/LpxYcv8tpVxS6MSS8
● Reflection Prompt Handout Project Reflection
● Mock Presentation Feedback Form
Learning Activities
Time Learning Activities
For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles,
tasks to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to
carry out the lesson flawlessly
7 mins
Lesson Launch
Applaud students’ hard work they’ve put into the unit thus far, and then encourage them to
continue the hard work for the last stretch of the unit. Review the guiding questions of the
unit so that if students have forgotten to answer any of these that they are able to add that
to their presentations/projects. Lastly, go over the things students must complete today:
a conference with the teacher if they haven’t already,
their projects & presentations,
a mock presentation.
Have Google Slides projected to help guide the beginning of the lesson
[Slide 1]
● T: Hi everyone! Today is the last class day before we begin our presentations next
week.
[Slide 2]
● T: How is everyone feeling?
(Verbal check in where Ss speak and share in the large group or pair share first then
large group, thumbs up or down for a quick indicator, or there could be a quick poll
with a link on slide 2)
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● T: If you’re feeling stressed or anxious about next week I just wanted to tell you that
I’m really proud of all the hard work you’ve put into your projects and by doing your
best that’s all I could have asked for. Don’t worry too much and if you’re like Mx.
____ I am worrying, then come talk to me about it and we’ll come up with a plan!
I’m available all class period for conferences and to answer any questions. Those
who didn’t see me last class period make sure you talk with me today!
[Slide 3]
● T: Remember that we are trying to answer these specific guiding questions with our
projects:
(The teacher could display the questions and read them or request that a student
reads them)
○ Who are you?
○ What factors influence how you see yourself?
○ What is your community identity?
○ How does our community shape who we are?
○ How do you share your identity with others?
[Slide 4]
● T: Alright class, let’s get up and move to the correct work station.  Those finished
with their project and that have already done a mock presentation yesterday, please
stay up front close to the white board.  You’ll be working on your project reflection.
I’ll put the prompt on the board in a second, don’t worry it’s also found in
_____(Schoology, etc.,) for those who aren’t able to work on it yet or even today. It
won’t be due until after you are done presenting.
Those who are still finishing up working on their project or presentation then please
move to the back of the classroom, over by my desk. That will be work station 1.
Those who have finished their project and feel ready to present the information to
someone please go to the back ___ corner in work station 2. Pair up with someone
who is also ready to present and fill out the feedback form on Schoology or grab a
paper feedback form from the basket.
If you find yourself with no partner sign your name on this paper and move on
to the next step
and work until someone is finished making their presentation and then they will
find you so
that you both can finish this step.
● Does that make sense to everyone? Any questions? Confusion?
(Check for understanding: Optional method)
T: First you should work on what?
Ss: Finishing our project/ presentation
T: Where?
Ss: Work station 1
T: Then what do you do?
Ss: Move to station 2/ mock presentation
T: Who should come see me for a conference?
Ss: ?
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T: Anyone who hasn’t talked to me last class must talk to me today, and anyone who wants
to talk to me again can too. (smile)
After finishing presentations, mock presentations, editing the presentation, conferences,
where will you go next?
Ss. Workstation 3 to write a reflection
T: Great! Let’s use our last class time as best as we can. (smile) Ask me at any time if you
have a question!
[Display Slide 5]
While students are working independently.
60 min
Instructional Task(s) Sequence
Students are working at their own pace for an hour. Therefore it would be best to set up
different work stations around the classroom. See lesson materials section above for an
explanation/ example of the different work stations.
[The teacher should check in with the class every twenty minutes if there is time in between




Lesson Summary and Closure
Share with students information regarding presentations next week and their assignments.
Instruct students to select 6 journal entries they would like to be graded.
[Slide 6]
(3-4 mins out of the 10mins) T: Thank you everyone for your hard work! In these last five
minutes take a look in your notebook and mark 6  journal entries with a smiley face or star. I
will be reading those entries that you mark. These entries will go in the gradebook as an
assessment so please mark 6 entries. When you have your entries marked, put your
notebook in the __ hour basket.
Next week we will begin our presentations. Please make sure that you take a look at your
email this weekend because I will be sending out the list detailing the presentation order.
Remember that everyone must be ready to present and to be supportive audience
members! Please submit your projects and or presentations on Sunday by midnight. If you
made a physical project you will hand it in on Monday (a day) or Tuesday (b day).
Have a safe weekend everyone!
Students are given the remaining amount of time until the bell rings to select their 10
journal entries they would like the teacher to read.
Management and Safety Issues:
● The teacher can decide how much technology is involved with the lesson, from the check-in
question of how they are feeling, to the sign up sheet. Otherwise if technology is not available
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or not the preference of the class/teacher than paper and verbal methods can be the
alternative.
Curricular Resources / Citations:
Last Conference Sign Up Sheet
XXXXXXX XX, 20XX

















Mock Presentation Feedback Form
Your Name: Partner’s Name:
Title of their Presentation:
(As you listen and watch their presentation use this checklist to help check their
progress.)
Did they introduce themselves?
Yes___ No___
Can you hear them clearly?
Yes___ No___
Do they have pictures or use verbal imagery to describe things?
Yes___ No___
Did they use quotes from their IRB?
Yes___ No___
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Did they use quotes from other sources?
Yes___ No___
Did they use quotes from 3 other sources?
Yes___ No___, only __ sources.
Did they use language that you understood?
Yes___ No___
Did they give definitions for terms that might not be known to people
outside of the community that uses those terms?
Yes___ No___
Did they ask you if you had any questions at the end of their presentation or
during?
Yes___ No___
(Feedback for their presentation overall. Fill this in after they are done presenting.)
What did they do really well?
Did they say something or have something displayed that confused you?
What can they improve on to make their presentation even better?
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Week 6 Day 2
Exit Ticket
(* Copy and pasted from the Google Forms format.*)
1. How are you feeling today? On a scale of Cat 1-6, why? *
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2. How are you feeling about your project? *
3. Is there anything I can help you with?
LESSON PLAN #16-19
Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Presentations Instructions
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Identity Project Day in Lesson Sequence: 16, 17, 18,19
out of 20
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.3.3.1 Select and deliver most applicable style of presentation to communicate knowledge and
ideas appropriate to task, purpose, audience, and discipline, ensuring that audience can follow the
line of reasoning in presentation of knowledge of ideas, following ethical and safe communication
practices.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may include
ethical remixing or transformation of work, for a specific, current, relevant purpose; publish work,
considering audience, demonstrating understanding of digital footprint.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan.
● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed.
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● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order to
make meaning or deepen understanding of a topic, and annotate learning.
This next standard depends on the student’s project:
● 11.2.6.1 Write to create, engaging and orienting the reader, establishing context and
narrative point of view, and applying basic and advanced literary techniques in various
literacy forms, including, by not limited to personal or autobiographical essays, building on
skills learned in previous years.
OR
● 11.2.5.1 Write to inform or explain, comparing, integrating, and evaluating factual
information to convey complex ideas accurately, choosing the best text structure to inform
or explain on chosen topic for particular audience, building on skills from previous years. a.
Use precise language, sentence structure, domain-specific vocabulary, and techniques such
as metaphor, simile, and analogy to manage the complexity of the topic.
● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing,
considering audience, and use reference resources as needed (Excludes audio-projects)
Content Objectives:
● SWBAT define culture, community, and their own identities.
● SWBAT create a project to share their identity with an audience.
● SWBAT analyze how their individual identity is different or influenced by their cultural/community
identity.
Academic Language:
● Vocabulary: Connection= relating the idea or what someone says to your personal life.
● Academic Language Objective (syntax or discourse level): Students will be able to share with a large
audience their findings using a mixture of academic english and colloquial english so that their
audience is engaged. This can be accomplished through varied syntax, speaking pace, and diction.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? (Quick write from day 1)
• Formative Assessment: Informal and Formal
● Informal: If students are participating in Q & A portions/ engaged audience members
● Formal: Presentation feedback via google forms for other student presenters
• Summative Assessment: (planned for the future, if any)




W. 7&8 Presentation Slides (V.2)
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Week 7 & 8 Presentation Slides (V.3)
Week 7 & 8 Presentation Slides (V.4)
Week 7 & 8 Presentation Slides (V.5)
● Questionnaire (Google Forms)  used to give student presenters feedback, props, and a shared




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks to
be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to carry
out the lesson flawlessly
5 min
Lesson Launch
● Have presentation slides projected to help guide the beginning of the lesson
(Select the presentation of the day/ whichever one you prefer)
● T: Hi everyone! Today we have a few presentations. [Slide 1]
Before beginning, I just wanted to say that I’m really proud of you and you should feel
very proud of all the work you’ve put into this project.  [Slide 2]
[Slide 3] The schedule for presenting will be:  (Student #1, 2, 3, and 4- fill in the Google
slides with the students’ names)
[Slide 4] We will have a presentation, take a few minutes for questions and comments, if
you prefer to do that digitally then you can fill out the google form. Then the next
presentation will start.
Before we begin, go ahead and copy the link on the board, otherwise, you can find it in





T:______ Please come up, and begin your presentation (Assist students or ask if they
need help setting up)
Ss: present
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T: Thank you _____. We’ll now take a few moments to share connections we made,
compliments, and to ask questions.
[Once students are silent go ahead and begin the next presentation. Or if students are
silent and typing away set a five-minute timer.]
Alright, everyone let’s welcome _(student 2)_ up to present.
Ss: present
T: Thank you _____. What are some connections we made or questions we still have?
Next up is _(student 3)_
Ss: present
T: Thank you _____. Next we have ____ (student 4).
Ss: present
T: Thank you _____. Let’s share some connections we made or questions we still have?
Next up is _(student 5)_
Ss: presents
T: Thank you _____. Did anyone make any connections to ____? What did they do well?
Don’t be shy with the compliments! ______ Please come up, and begin your
presentation ___ (student 6)
Ss: present
T: Thank you _____. Wonderful presentation.  What are everyone else’s thoughts?
The last presentation of the day is ______ (Student 7)
Ss: present
T: We’ll use the last few minutes to share connections we made, compliments, and to
ask any questions.
2 min Lesson Summary and Closure
T: Great job everyone!  Tomorrow there will be more presentations. So let’s finish up any
feedback on the presentations we saw today, for homework.
Management and Safety Issues:
● Since students are sharing personal information and being vulnerable it is important that teachers
make sure that no students attacks anyone or makes any harmful remarks (this includes
microaggressions)
Curricular Resources / Citations:
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(Here is the feedback form copied from the original Google Forms format. Instructions:
This form is to provide your classmates with praise & to share any connections that you
made to anything they shared in their presentation. The second question gives you the
chance to ask your classmate any questions you were unable to in class. )
Props & Connections for our Presenters
1. (Presenter's name), you did an amazing job...I really connected with... *
2. I still have a question about...I wonder/curious about...
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LESSON PLAN #20
Copy this section and use for each lesson in the sequence you are designing
Lesson Title:  Presentations
Instructions
(K-12) Course name: Communication & Language Arts Grade Level:  11th
Topic: Identity Project Day in Lesson Sequence: 20 out of 20
(***if a larger class than 35 students and
it seems like students will take 10
minutes each, begin on day 15)
Content Standards: (ACTFL, State, Common Core, and/or National Standards—both number codes and
text):
● 11.3.3.1 Select and deliver most applicable style of presentation to communicate knowledge
and ideas appropriate to task, purpose, audience, and discipline, ensuring that audience can
follow the line of reasoning in presentation of knowledge of ideas, following ethical and safe
communication practices.
● 11.3.3.2 Create and present a piece of digital work or digital communication, which may
include ethical remixing or transformation of work, for a specific, current, relevant purpose;
publish work, considering audience, demonstrating understanding of digital footprint.
● 11.2.2.2 Write to reflect how personal perspective, identity, and voice have developed and
changed over time, in relation to the global community.
● 11.2.3.1 Generate and carry out a publishing plan to share written work with a wider audience;
plan, draft, revise, and edit work considering the publishing plan.
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● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed.
● 11.1.2.1 Read independently and synthesize understanding from multiple texts in order
to make meaning or deepen understanding of a topic, and annotate learning.
This next standard depends on the student’s project:
● 11.2.6.1 Write to create, engaging and orienting the reader, establishing context and narrative
point of view, and applying basic and advanced literary techniques in various literacy forms,
including, by not limited to personal or autobiographical essays, building on skills learned in
previous years.
OR
● 11.2.5.1 Write to inform or explain, comparing, integrating, and evaluating factual information
to convey complex ideas accurately, choosing the best text structure to inform or explain on
chosen topic for particular audience, building on skills from previous years. a. Use precise
language, sentence structure, domain-specific vocabulary, and techniques such as metaphor,
simile, and analogy to manage the complexity of the topic.
● 11.2.3.2 Vary syntax for effect and apply an understanding of syntax when writing, considering
audience, and use reference resources as needed (Excludes audio-projects)
Content Objectives:
● SWBAT define culture, community, and their own identities.
● SWBAT create a project to share their identity with an audience.
● SWBAT analyze how their individual identity is different or influenced by their
cultural/community identity.
Academic Language:
● Vocabulary: Connection= relating the idea or what someone says to your personal life.
● Academic Language Objective (syntax or discourse level): Students will be able to share with a
large audience their findings using a mixture of academic english and colloquial english so that
their audience is engaged. This can be accomplished through varied syntax, speaking pace, and
diction.
Assessment
• Prior Knowledge Assessment: (in this lesson or previous)
● What is identity? What facets make up an identity? (Quick write from day 1)
• Formative Assessment: Informal and Formal
● Informal: If students are participating in Q & A portions/ engaged audience members
● Formal: Presentation feedback via google forms for other student presenters
• Summative Assessment: (planned for the future, if any)





W. 7&8 Presentation Slides (V.2)
Week 7 & 8 Presentation Slides (V.3)
Week 7 & 8 Presentation Slides (V.4)
Week 7 & 8 Presentation Slides (V.5)
● Questionnaire (Google Forms)  used to give student presenters feedback, props, and a shared




For each section, clearly articulate:
● What the teacher will be doing;
● What students will be doing;
● Directions that will be given (including time cues, getting materials, forming groups, determining roles, tasks
to be completed, etc.)
● Examples and/or information the teacher will provide;
● Questions and prompts the teacher will pose before, during, and following completion of an activity to elicit
student articulation of their learning;
● Expected on and off-target student responses; planned teacher interventions;
Any additional information that a principal, mentor teacher, or substitute teacher would need to observe or to
carry out the lesson flawlessly
5 min
Lesson Launch
● Have presentation slides projected to help guide the beginning of the lesson
(Select the presentation of the day/ whichever one you prefer)
● T: Hi everyone! Today is our last day of presentations. [Slide 1]
Again, I just wanted to say that I’m really proud of you and you should feel very
proud of all the work you’ve put into this project. [Slide 2]
[Slide 3] The schedule for presenting will be:  (Student #1, 2, 3, 4, 5, 6, and 7- fill in
the Google slides with the students’ names)
[Slide 4] We will have a presentation, take a few minutes for questions and
comments, if you prefer to do that digitally then you can fill out the google form.
Then the next presentation will start.
Before we begin, go ahead and copy the link on the board, otherwise, you can find it
in your email if that is easier. Don’t worry I resent the email this morning so you
shouldn’t have to search too far into your inbox.




T:______ Please come up, and begin your presentation (Assist students or ask if they
need help setting up)
Ss: present
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T: Thank you _____. We’ll now take a few moments to share connections we made,
compliments, and to ask questions.
[Once students are silent go ahead and begin the next presentation. Or if students
are silent and typing away set a five-minute timer.]
Alright, everyone let’s welcome _(student 2)_ up to present.
Ss: present
T: Thank you _____. What are some connections we made or questions we still have?
Next up is _(student 3)_
Ss: present
T: Thank you _____. Next we have ____ (student 4).
Ss: present
T: Thank you _____. Let’s share some connections we made or questions we still
have?
Next up is _(student 5)_
Ss: presents
T: Thank you _____. Did anyone make any connections to ____? What did they do
well? Don’t be shy with the compliments! ______ Please come up, and begin your
presentation ___ (student 6)
Ss: present
T: Thank you _____. Wonderful presentation.  What are everyone else’s thoughts?
The last presentation of the day is ______ (Student 7)
Ss: present
T: We’ll use the last few minutes to share connections we made, compliments, and to
ask any questions.
2 min Lesson Summary and Closure
T: Great job everyone! I’m really proud of everyone who has presented not just today but
these last two weeks! I’m really impressed by all of your hard work and I hope that you feel
like this has brought us all closer as a class, and that you feel empowered in being able to
share a piece of your identity with us.
Remember to finish up any feedback on the presentations we saw today, for homework.
Management and Safety Issues:
● Since students are sharing personal information and being vulnerable it is important that
teachers make sure that no students attacks anyone or makes any harmful remarks (this
includes microaggressions)
Curricular Resources / Citations:
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Props & Connections for our Presenters
3. (Presenter's name), you did an amazing job...I really connected with... *
4. I still have a question about...I wonder/curious about...
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Book List
(List alphabetizes novels by author’s last name, followed by graphic novels and then japanese manga)
Format of Document: author’s name bolded, the title of work(s), the year it was published, and then the
Lexile score if available for the work, if the score is unavailable then I made an approximation for the
recommended grade level)
Elizabeth Acevedo
1. The Poet X, 2018, HL800L
2. With the Fire on High, 2019, 810L
Tomi Adeyemi
3. Legacy of Orisha series 2018- HL670L
Samira Ahmed
4. Internment, 2019, HL660L (Muslim. Dystopian, Social Justice)
Omar El Akkad
5. American War, 2017, 890L (dystopian, Muslim)
Becky Albertalli
6. Love, Simon
7. Simon vs. The Homosapiens Agenda
Becky Albertalli & Adam Silvera
8. What If It’s Us
9. Here’s To Us
Julia Alvarez
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10. In the Time of the Butterflies, 1994, 910L
11. How the Garcia Girls Lost Their Accents, 1991, 950L
Maria E Andreu
12. Love in English
James Baldwin
13. Autobiographical Notes






17. Jane Eyre, 1847, 810L
Susannah Cahalan
18. The Great Pretender: The Undercover Mission That Changed Our Understanding
of Madness, 2019, grade 11+ (non-fiction)
Rachel E. Carter
19. The Black Mage Series
20. First Year, 2017, 9th grade+ (War, Magic)
J.C. Cervantes
21. The Storm Runner Series
Traci Chee
22. We Are Not Free
Zen Cho
23. Spirits Abroad, 2014, 10th garde+
24. Black Water Sister
25. The Order of the Pure Moon Reflected in Water
Sandra Cisneros
26. The House On Mango Street
Ta-Nehisi Coates
27. The Water Dancer, 2019, 10th grade+
28. Between the World and Me, 2015, 1090L (Non-Fiction, Narrative, Social Justice)
29. We Were Eight Years in Power, 2017, 10th grade+ (Essay Collection)
Jay Coles










34. Robert Frost Poetry Collection 7th grade+
Silvia Moreno-Garcia
35. Gods of Jade and Shadow, 2019, 9th grade+
Cristina Henriquez
36. The Book Of Unknown Americans
Emily Henry
37. A Million Junes, 2017, HL760L
Wendy Higgins
Sweet Series
38. Sweet Evil, 2012, HL 690L
39. Sweet Peril, 2013, HL690L
40. Sweet Reckoning, 2014 690L
41. Sweet Temptation, 2015 690L
Alice Hoffman
42. The Rules of Magic, 2017, 11th grade+
Polly Horvath
43. Everything on a Waffle, 2004, 950L (Young readers, the protagonist is 11)
Emiko Jean
44. Tokyo Ever After
Abigail Johnson
45. Every other Weekend, 2020, 8th grade (Switching P.O.V)
Maureen Johnson
46. Truly Devious Series 2018-HL680L
Kel Kade
47. Fate of the Fallen, 2019, 7th grade+  (male protagonist)
Julie Kagawa
Shadow of the Fox Series: 9th Grade+
48. Shadow of the Fox 2018
49. Soul of the Sword 2019
50. Night of the Dragon 2020
51. Talon Series 820L (P.O.V. Shifts, Male Protagonist)
Brigid Kemmerer
Curse Breaker Series (Male Protagonist& Female Protagonist) HL580L
52. A Curse So Dark and Lonely 2019





55. Green Grass, Running Water, 1994, 9th grade
Joy Kogawa
56. Obasan, 1981, 990L (Memoire)
William Kent Krueger
57. This Tender Land, 2019, 10th grade+(realistic/historical fiction shifting narrators)
Ruth Emie Lang
58. Beasts of Extraordinary Circumstances, 2017, 7th grade+ (male protagonist)
Alatiz Leceaga
59. Las Hijas de la Tierra, 2019, 10th grade (Spanish Text)
Min Jin Lee
60. Pachinko, 2017 11th grade+ (Mature, Historical Fiction)
Tahereh Mafi
61. A Very Large Expanse of Sea, 2018, 9th grade+ (Muslim)
Gabriel Garcia Marquez
62. The General in His Labyrinth, 1989, 9thgrade+ (Political Movement)
Jennifer Mathieu
63. Bad Girls Never Die
Janet McNally
64. Girls in the Moon, 2016, 8th grade+
Marissa Meyer
Renegade Trilogy
65. Renegades, 2017, 860L
66. Archenemies, 2018, 820L
67. Supernova, 2019 800+L
Madeline Miller
68. Circe, 2018, 7th grade+
Heather Morris
69. The Tattooist of Auschwitz, 2018, HL760L
Toni Morrison
70. Sula, 1973, 1050L
71. A Mercy, 2008, 11th grade+
72. Beloved, 1987, 870L
Rosaria Munda
73. Fireborne, 2019, 830L (Switching P.O.V)
Taylor Namey





76. Girls of Paper and Fire Series 2018- HL780L
Alex North
77. The Whisper Man, 2019, 10th grade+ (Thriller)
Elleen Oh & Elsie Chapman
78. A Thousand Beginnings And Endings
Emily X.R. Pan
79. The Astonishing Color of After, 2018, HL670L
Linda Sue Park & Ginger Knowlton
80. A Long Walk To Water
Matt de la Pena
81. Mexican White Boy
Mitali Perkins
82. You Bring the Distant Near
Natasha Preston
83. The Twin, 2020, HL580L
Jason Rekulak
84. The Impossible Fortress, 2017, HL750L (Male protagonist)
Gabby Rivera
85. Juliet Takes a Breath, 2016, HL760L(LGBTQIA+) (QPOC)
Mary Robinette
Lady Astronaut Series 7th grade+
86. The Calculating Stars, 2018
87. The Fated Sky, 2018
88. The Relentless Moon, 2020
89. The Derivative Base, 2022
Erika L. Sanchez
90. I Am Not Your Perfect Mexican Daughter, 2017, HL730L
Benjamin Alire Sáenz
91. Aristotle and Dante Discover the Secrets of the Universe
Adam Silvera
92. Infinity Son, 2020, 9th grade+(Male Protagonist, brothers)
Dennis Tedlock
93. Popol Vuh: The Definitive Edition of The Myan Book of The Dawn of Life and
The Glories of Gods and Kings, 1996, 10th grade+ (Nonfiction, Historical
FolkLore/ FairyTale/ Cultural Narrative)
Angie Thomas
94. The Hate U Give, 2017, HL590L (Police Shooting, Social Justice)





97. La Raza Cosmica, 1925, 1120L (Essay, Philosophy)
Rachel Vincent
The Stars Never Rise Duology Series:
98. The Stars Never Rise, 2015, 900L
99. The Flame Never Dies, 2016, 910L
Sarah Weeks
100. So B. It, 2000, 860L
Kiersten White
101. The Guinevere Deception, 2019, HL610L
Amelie Wen Zhao
102. Blood Heir, 2019, 820L
Ibi Zoboi
103. Pride, 2019, HL760L
Ibi Zoboi & Rita Williams-Garcia





106. Frankenstein The Graphic Novel
Neil Gaiman




109. Persepolis: The Story of a Childhood
Art Spiegelman
110. Maus 1 & 2
George Takei
111. They Called Us Enemy
Mariko Tamaki
112. Harley Quinn: Breaking Glass
Gene Luen Yang
113. American Born Chinese
Struggling Readers:
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Books in the 600-800L are very accessible in the language used to convey ideas to the
readers. There are fourteen books on the list that fit into these parameters. Anything
below 1205L is below a 9th grade lexile score and can be suggested to readers that may
be struggling accessing some of the language or are uninterested in reading.
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